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ABSTRACT
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The bibliography that follows was prepared by the staff of the LRIC
Clearinghouse on the Teaching of English and represents the result of

a search of the entire ERIC file of approximately 35,000 documents.

The documents were initially announced and descridbed in U.S. Offlce of
Education Research Reports, 1956-1965, the Catalog of Selectec znumenta
on the Disadvantaged and issues of “Research in Education from November
1966 through September 1970.

EDD 44400

The hitliography is ''selective'~-but only in two senses of the word:
first--the obvious--only those documents in the ERIC file Jdealing with hunan
relations, sensitivity training, and self-image enhancement are cited;
secend, documents filed fa ERIC are 'selected" documents: they have met
certain initial criteria b:fore they are processed. All government-funded
research reports are proceased for L.iIC. In addition, many other documents--
judged to be current and significant contributions to educational knowledge--
are filed in ERIC; nany of these are 'fugitive" cocuments, materials whose
origins are ubscure_or-wtose prospects for wide circulation are minimal.
Textbooks are not processed--and, gererally speaking, neither are other
books that are available through comrierci{al publishers (although many
of these are screened, and some announced, through the ERIC system).
Woreover. periodical literature since Janua1y 1969 has been indexed 1n

L g e ™ )

for these journal articles, 8o they are not 1isted here. Consequently,
this bibliography cannot pretend to be exhiustive or comprchensive., It
does, however, represent everything ERIC ltas on the subject and answers

the question: What can ERIC--a national :2ducational information erollection
agency (embracing both research and resources)--~tell us about human
relations activities, sensitivity traininy, and self-image enhancement?

One hundred fifteen abstracts of ERIC docum:nts are listed in the seven
sections of the bibliography. The first major section comprises documents
giving backgroind information on the subject of human relaticns and is,
therefore, something of a rationale establisying th2 need for the remainder
of the bibliography. The last saction, "Addendum,' updetes th: fnftial draft
of this report (which went only through May 1970 issues of Regearch in
Iducation) that wis ptepared for the NCTE Intercosmission Comaittee on
Cultural and Socfal Problems in the Profession ard the Schools (presanted in
September 1970). The Table of Conterts briefly lescridbes tte focus of
each section, s8¢ the reader may proceed directly to that poriion of the
bibliography that most interests him., Abstracts are nunbered consecutively
throughout.

TR1L abstracts are of twe kinds: informative and {ndicative. An
informative abstract contains 3 statement of the autYor's thesis, several
sentences showing the development of the thesis ¢t irs proof, and the
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author's conclusions. An indicative abstract reportu broadly what is
discussed cor included in the document and details the manner of the
information's presentation. Thus, an informative abstract is a ccndensed
duplication of the document; an indicative ahstract is a guide to the
contents of the document. In each section oi this bibliography, abstracts
are arranged to run from the informative tu the indicative in an effort

to nake each section, and the blbliography as a whole, an expository
statement as well as a 1list of resources. Most of the abstracts, since
they do not deal specifically with the teaching of English, were written
by staff members of the various other clearinghouses in the ERIC system.

It is ERIC's ultimate aim--and that of NCTE/ERIC--to be ahle to
respond to questions with answers that are, within the limits of the
system's criteria, exhaustive and comnrehensive., Meanwhile, the collecticn
process 18 a continual one, and the fashioning of a fool-proof natiosn-wide
acquisitions ietwork is a task requiring both vigilance and meticulousness.
The more eyes peeled, the better. So, although this collection will
tell you what ERIC knows on the subject, what ERIC can know is determined
in part by wyou,
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Geueral and Introductory

Documents urge the initifation of human relatione
programs in schools, give background on prejudice
and stereotyping; incivdes an early bibliography of
research on huban rela:ions beginning in 1947,

Human Relations and Sensitivity Training Programs
A. General

Recommendations from studies urging schools, adainis-
trators, and teacher~training i{nstitutions to do more
about intergroup activities: notes the responsibilisy
of education to accomplish human relations objectives.,

B. Inserxvice Programs for Teachers, Aduinistrators,
Counselors '

Roughly two categories of documentst: those that outline
or evaluate various human relations programs (inciuding
sensitivity training), and those that could comp-:ise an
"outside reading 1i4t" for teachers.

€ Classroom Activities Promuting Student Human
Relations

Documents supply backgruund informution, stressing the
need for human relation:t programs in schools and their
importance, and present 2 variety of progrems and class-
room activities; concludes wath documents giving
bibliographies of materials of a multi-ethaic nature

or materials that cover tlegro history.

D. Self-Image Enhanceaent

Documents prssent backgrov~d intsrmation--tolling what
self-concept is, why it is importsant, the effects of

a negative velf~concept, etc.--and outline several ways
of enhsncing self-inage including classroom activities
and bibliographies for bibliotherapy.

E. Recent R:sea..h ia Self-Irage

Documents desncribe recent (1965, 1%2)) research in
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F. Addendum

Documenis on human ralati ns activities which were
announced in Research in Education between the
initial compilation o this repart (Ma; 1970) and
the date of its final preparation (Septemder 197C)
are included here i{n order to wmake this collection
as current as possible.




I. GENERAL AND INTRODUCTORY

1, North Central Association of Colleges and Secondary Schools,
Subcommittee on Human Kelations in the Classroom. Human Relativns
in the Classroom: A Challenge to Ieacher Education., Chicago, [1964].
(ED 002 001: EDRS Price: MF-$0.25 HC-$1.10 16p.)
A survey of a representative sample of 1,075 secondary school teachers
has shown that teachera are confronted daily in their classrooms with
a wide range of human relations problems and situations. Deciding how
to discurs such a controversiai subject as discrinination with minority
groups or deciding whether to sing eongs such as "0l1d Rlack Joe" or
to mention stories such 2s “Little Black Sambo" are problems which
teachers encounter wher working with different racial groups. Fthnic
origins also give rii.s to human relations problems. Examples are the
aifficulties arising in d-aling objectively with German students who
have Nazi leanings or vith Mexican~Americans who are on the defensiva
and harbor feelings of inferiority. In teaching children of different
religious faiths, such situations occur as singing Christmas carols
with Jewish pupils present, teaching health education to Christian
Scientists, and taking Catholic students on field trips to Protestant
churches. Another serious problen: results from + .rying socioecenomic
classes. Many cases are cited cf oupils from slun areas who are unable
to pay for the hidden costs of schoviing cuch as trips, sewing materiels,
luncli, zlub activities, and physical edacation clothing. Physical
hand{caps, emotional maladjistwernt, social fomaturity, and non-English-
speaking parents result in other nunaa relations problems. The anavers
received on the survey indicate thut college courses tend to neglect
the teaching of human relatsons insot.oation, values, and attitudes
so that secondaryv e<lionl teachers ire inadequately prepared to deal
with sitvatiens that arise ia the classroom. For thie reason, in-
service teacher education prog:ams in human relations become an urgent
necessity.

& Kilpatrick, William H. Modern Education and Better Human Relations.
Freedom l'amphlets. ! York: B'nai 3'rith, Aatl-Defanation

i.easue. 1957. {ED 030 3¢ EDRS Price! MF- $0|25 H(:"‘Sl. 25 239.; also

availabie from: Anti-Defamation League of E'nai B'rith, 515 Madison

Ave., New York, N.Y.-=35¢)

This pamphlet discusses bias against minor{iy groups, discriminatory
attitudes and acts, and the need to repalce discrimination with better
hu.an relatiors. In this context, the role of schools, and of educa-
tion in general, in teaching positive intergroup rvelations is defined.
The mcdern concept of cducation emphasizes "1iving" what is tu be
learned and helping the chiid to grow "gradually into the fulness of
individval and social living." Specifically, the goals should be
learning to live together, acceptance by parents and teachers of these
goals, teaching children anti-discriminatory dehaviors, intercultural
understanding, end sclf-exsuination of prejudice. For older students,
study of tire psychology of race and of the rationalitations which
support raciea is recommended.




3. Raab, Earl, and Symour M, Lipset. Prejudice and Scciety.
Freedom Pamphlets. New York: B'nai B'rith, Anti-Defamation
League, 1963. ({ED 001 985: EDRS Price: MF-$0.25 HC-$2.60 48p.)

As a social problem in America today, prejudice can be defined ex~
clusively in terms of human behavior which denies or attempts to deny
equality of opportunity or gtatus to certain racial, religious, or
ethnic groups. Prejudice is considered a socisl problem because it
presents a threat to social order by breaking down human relationships,
results in a waste of human resources, and is a threat to democratic
1ife. Prejudiced behavior is not predetermined by prejudiced attitudes
but by the social situations in which a person lives., The pattern of
conmunity practices, for example, is the basis for many prejudices.
Segregated schools, buses, and waiting rooms; complete social segre-
gativn; habits of deference; the education and employment status of
minority groups; and the philosophy of mass media are ameng these
community practices. Social patterns, in turn, directly influence

the home att{tudes which go greatly shape the attitudes and hehavior

of children. The custom of prejudice, once examined and underetood,
may be changed through remedial social action. Such channels of social
action as the law, mass media, the schools, and community groups may
help to effect this change. 1In addition, the individual should examine
and attempt to understand his own behavior and attitude.

4., Hersh, Selma. Fear and Prejudice. Public Affairs Pamphlet
No. 245. New York: Fublic Affairs Committee, 1957. (ED 001
962: EDRS Price: MF-$0.25 HC-§1.70 29,.)

An analysis of fear and prejudice was made through a series of attitude
questionnaires, private intcrviews conducted by trained psychologists,
and psychological tests. Reaults showed that prejudice started in the
first few years of a child's life through his relationship with his
parents. The adults low in prejudice had stable outlooks on life and
realized that all human beings were not infallidble. A lack of love
and security could usually be found in the backgrounds of prejudiced
people; because of this insecurity, they perpetually exaggerated the
importaace of authority. Th-y had a need to belong that rmade them
criticize and ostracize others. Economic insecurity was often at the
root of an individual's prejudice. Lack of money was cuwpounded by
the lack of affection and understanding. Thus resentment towatds the
"grasping" and "acquisitive" nature of the Jews stemmed from a feeling
that woney made the ran. The individual who was the supetpatriot or
the antipatriot would assume either role to expose all of society's
wegk spots, thereby diverting attention from his owvn. Prejudice can
be reduced by accepting the harsh facts concerning the world, one's
country, and oneself. 1In the area of parent-child relationships=~
sympathy, understanding, and acceptance of oneself and of others should
be learned by the child early enough so that these traits become
peramanent. Communication between parents, teachers, community organi-
gaticns, and legislators should be incressed.




5. PRinehart, James W. ''The Meaniag of Stereotypes" in Theory
into Practice: Intergroup—-Relations Education. Volume 2,
Howard J, Ehrlich, ed. Columbus: Ohio State University, College
of Education, Bureau of Educational Research and Services, 1963, pp.
136-143. (ED 002 565: EDRS Price: MF-$0.25 HC-$0.50 8p.)

Discussed is the nature of stereotypes and thefir relationships to
prejudice and discriminatory behavior. Stereotypes are defined as
sets of beliefs, usually stated in the form of categorical generali-
zations, which people hold about menbers of their own and other groups.
Such beliefs are usually oversimplified and seldom correspond with
objective facts, There is high agreement on the trait9 used to
describe particular minority groups; for example, Jews are shrewd or
mercenary People of diverse ethnic and national ocrigins tend to
stereotype members of particular groups, such as Negroes, in similar
terms. Members of minority groups frequently stereotype themselves in
much the same manner as others stereotype them. It ia pointed out that
steceotypes, like languages, are learned in intevaction with others
and undergo a developmental process. The Lasic sources of stereotype
diffusion are parents, relatives, educators, and playmates. Schools
should establish a comprehensive progran. of intercultural education.
Teachers can discourage stereotypes by increasing awareness in their
students of the kinds and degrees of group differences.

6. Freedman, Philip 1. 'Racial Attitudes as a Factor in Teacher

Education for the Deprived Child." [A speech.] New York: nity
University of New York, Hunter College, n.d. (ED 001 733: EDRS
Price: MF-§0.25 H(-$0.70 11p.)

Three separate studies vere made relating to the areca of racfal attitudes
and perception. Several assumptions underlie these: (1) the Caucasian
population of the Unitrd States harbors a substantial amount of racfal
pre,udice toward Negroes; (2) urban teaching staffs which are drawn
chieflv from Caucasian, middle-class communities share thc negative
racial attitudes of their scciety; (3) negative attitudes impede the
participation of middle-class, white teachers in programs for the
deprived child, usualiy either Negro or Puerto Rican. The first study
consisted of a comparison of two groups of student teachers. One group
was made up of studeats who had volunteered to participate in a program
in "tough" schools. The second group contained those who had rejected
the project and chosen to work in a middle-class, whita school.
Questionnaltes answered by both groups revealed that the volunteets

had greater need to meet challenges successfully and that they displayed:
greater sympathy for the disadvantaged than did the non-volunteers.

The next two studies sought to evaluate varying conditions of contact
with Negrces as a means of reducing racial fears and antagoniens and of
esteblishing a more receptive geoup for teaching deprived Negro children.
The first of these experiments was designed to deterzine whether middle~
class, vhite students of education were more amenadble to petsuasion by

8 Negro college instructor than by a Caucasian instructor that they
should prepare for service in "tough" schools. The other study com=
pared the relative powers of personal interest and socio-economic status
variables as inducements for middle-class, white students to select
Negto associates in work situations. Personal interest factors proved
such stronger than race or socio-economic status,

Q




7. Goldblatt, Harold, and Cyril Tyson. Some Self-Perceptions and
Teacher Evaluations of Puerto Rican, Negro and White Pupiis in

4th, Sth and 6th Grades (P.S. 198 M). New York: City Commission on

Human Rights, 1962. (ED OOL 776: EDRS Price: MP-$0.25 HC-52.40 47p.)

The open enrollment policy of .the New York City Board of Education might
reverse some of the damaging {nfluences of school segregation on pupil
self-concept either by contradicting the stereotyped association of
racial segrrgation and social inferiority or by affording 'culturally
deprived" Negro children access to superior educational facilities.

At the beginning snd end of a school year of ethnic and racial inte-
gration, a short questionnaire was administered to pupils to discover
poasible changes in pupil self-concept. The Puerto Rican children were
found to be handicapped by language considerations, and the Negro
children by "cultural deprivation," relative to white, non-Puerto
Ricans. Teachers' achievement ratings of students reflected cultural
and ethnic background. All three groups were more expressive in their.
responses when in a minority. White children had higher occupational
horizens than Negroes, and Negrces higher than Puerto ic.cans. The
Puertc Rican children lowered their occupational horizons during the
course of the year. No sharp differences in gelf-likes and -dislikea
were found among the three groups. At the beginning and end of the

year the pupils liked teachexs and disliked other pupils. Teuchers gave
more objective ratings to students on the basis of achievement than

on conduct or effort. Minority and majority classroom status had en
effect on pupils' conduct, achievement and effort, according to
teachers' evaluations. Another study of the likes and dislikes cf
children in an integrated achocl reported similar findings, particularly
in relation to minority status in the c.assroon.

8. Durham, Lewis E., et al. A Bibliography of Research. Fxplora-

tiors, Human Relations Training and Research, Number 2, 1967.
Washington, D.C.: National Tralning Laboratores, 1967?. (ED 014 016:
EDRS Price: MF-$0.25 HC-$1.90 36p.)

This bibl{iography of research in human relations training is presented
in two sections The first part includes en annotated bibliography

of research conducted between 1947 and 1960. It was prepared by

Lewis E. Durham and Jack R. Gibd and contains 48 citations. The
second part, prepared by Eric S. Knowles, includes research since
1960, 1t includes a bidbliography of 76 citations and an annotated
bibliography of 52 studies. Subject areas covered include T-groups,
group structure and dynaaics, interpersonal relationship and coa-
petente, self-concept, personality change, behavior and ettitude
change, and organitational change.

9. Rose, Peter 1., ed. Research Bulletin on Intergroup Relations.
North Hampton, Mass.! Smith College, 1962, (ED 002 051: EDRS
Price: MF-§0.25 HC-$1.70 30p.)

In April 1961 quectionnaires were mailed t> mesders of many academic
and professional organitations to discover tesearch in the field of
iacetgroup telations. Approximately 200 persons wrote of research




undertaken. Abstracts of the repcrted vesearch ave presented under

one of three headings--completed, cur.ent, and plauned. Completed

and current studies in the general area of prejudice and discrimins-
tion include: measurement of stereotyping; emotion in prejudice;
evaluational reactions to accented Englisn speech; minority group
identification; propaganda effects on the prejudiced personality; the
functions of stcreotypes in hehavior; race awarencvss among preadolescent
boys; racial eth.ocentrism; and Negroes who are prejudiced toward
Catholics, Protestants, and Jews. Among the more specific studies fn
racial, religious, and ethnic relarions are such studies as asaimila-
tion of the Spokane Indians, Jewish-Geutile courtship, the Jews of
Middletown, reactious tc temple bombing, ths self-image of the Amerjcan
Jew, crisis in a flooded U.S.-Mexican bordertow..;, and assimilation in
America: theory and reality. Some of the planned research projects
which propose to lessen gaps in knowledge include reedback ©f socisl
science data into local communities, racial relations among alcoholics
and drug addfcts, and sources of social resistsnce to desegregatlion.

II. 4UMAN RELATIONS AND SDNSITIVITY TRAINING PROGRAMS

A. Geweral

10. Corning, 1 >bart, and Carol Hanson, eds. Handbook on Intergroup
Education. Washington, D.C.: Public Schools of the District of
Co’.\)mbia. 1953- (ED 002 038‘ EDRS Pticet HF—SO.ZS RC“SIQZS 2390)

The aim of intergroup education is to develop a coansciousness and
appreciation of the dignity, contributions, and basic unity of all
ethnic, religious, social, and econonic groups which enrich the Anerfcun
way of life. School personnel at &ll levels have a responsibilfty to
prcaote a program of intergroup rilations, The central adeinistretive
staff can give status to the proaram, enlist support of the bnard of
education, inftiate {nservice trafning programs for teacliers, and
encourage cooperation between schools and community agencies in the
intergroup educational program. Individual school principals should

be aware of possible areas of f.tergroup tension within the school,
seek opportunities for intergroup experlences with other schools, and
organize building activities th t result in a democratic approach to
the fuprovement of human relativas., Critical examfuation of textbooks
and their treatment of intergroup relations is an important secsvice to
the progran which can be performed by directors and department heads.
Of course, the real success of intergroup education is found fn the
classroom, where the teacher has the major responsibility €or fostering
a democratic climate. Curriculum planning is an essentfal aspeit of
intergroup education. Presented are genetal principles for curriculum
at the elementary, secondary, and teacher college levels. Suygestions
for secondary schools are outlined under the following subject headings:
English, social studies, science, mathematics, foreign languages,

flne arts, industrial arts, home economice. and business education.
Also included are a 1ist of funciional egencies in intergroup educa-
tion and an annotated bidliogrephy.




11. North Ceutral Association of Colleges and Secondary Schools,
Subcommittee on Human Releticns in the Classroom, et al.

Teacher Education for Human Reiations in the Classroom: A Report from

1108 College Professors. [Chicago], n.d. (ED 001 519: :DRS Price:

MF-$0.25 HC-$1.55 26p.)

Because good relationships be!ween the home, school, and community
are so essential to full pupil development, it is recessary that the
teacher have adequate preservice training in human relations. It was
found from a survey by the North Central Association of Colleges that
professors generally did not give strong emphasis to human relations
in their courses, and considerably less emphasis was given to problems
of intergroup relations than to Interpersonal relations. Profecsors
did not perceive omissions in the college preservice program for
teachers, although administrators who later worked with these teachers
did perceive omissions. Human relations cannot be taught best in a
single course, seminar, or workshop; rather, it needs to permeate an
entire institution. Each institution should hold discussions among
itc faculty to encourage them to re-evaluate their teaching activities
in the light of human relations. Students should be questioned about
their attitudes, textbooks should be reviewed lfor truthfulness; new
ways of imparting information, changing attitudes, and developing
values should be developed.

12, Sears, Pauline Snedden. The Effect of Classroom Conditions on the
Strength of Achievement Motive and Work Output on Elementary
School Children. Stanford, Calif.: Stanford University, 1963. (ED 001

136: EDRS Price: MF-$1.50 HC--$23.00 356p.)

Becauvse of the breadth and depth of objectives sought for the elementary
school child, there is a lack of knowledge of specific effects of
teaching methods and of the values attached to one or another outcome
of the total educational process. Four general objectives were set
and reported upon at length. First, instrumencts were developed and
found to be adequately reliable in measuring six significant outcomes
of elementary education in children's attitudes, performances, and
behaviors. The outcomes measured include (1) self--ccncepts, (2)
1iking for other children, (3) task-oriented classroom behavior, (4)
achievement test scores, (5) attitudes toward school activity, and (6)
creativity test scores. Second, measurement techniques were developed
for assessing various classroom conditions which are presumed to
affect children's motivation and their work output toward the goals
described. These conditions include the attitudes of teachers and
peers. Third, the inter-relationships of the outcomes and the class-
room conditions were studied; children were tested at the beginning
and at the end of the school year. Last, a prediction of outcomes was
attempted based both on the children'c talents and attitudes and on
tne attitudes and behavior of peers and teachers. Some results of this
study included the relationship between creativity and self-concept,
and the strong influence of the opinions of teachers and peers on the
learning of the less able children. All tests, results, and inter-
correlations of the study are presented in detail.



13, Los Angeles City Schools. Improving Inter-Group Relations: A
Handbook for Administrators and Teachers. 1963. (ED 001 593:
EDRS Price: MF-$0.25 HC-$0.85 13p.)

Suggestions and techniques &re outlined to help the administrator and
school staff iwplement a human relations program aimed at improving
inter-group relations. The characteristics of three sample schools
located in changing neighborhoods and ¢éne school with socio-economic
stratifications in the Los Angeles area are described. Areas of
ethnic group sensitivity are discussed. The nature of the enrollment
and the community of each school determines which specific techniques
and activities would be most desirable for use by an administrator

and his staff in a given situation. Specific suggestions are given,
however, for working with the professional staff, the students, and the
community. Instructional materials and a directory of human relations
agencles in the Los Angeles City School system are included.

14, Breitrose, Henry S., and Janet K. Voelker. Production of a
Motion Picture for the Inservice Training of Teachers in
Problems of Human Relations in Teaching the Socioeconomically Dis-

advantaged and Evaluation of the Motion Picture. Final Report.
Stanford, Calif.: Stanford University, 1967. (ED 013 277: EDRS
Price: MF-$0.25 HC-$1.20 22p.)

A project produced a film designed to improve the education of disad-
vantaged children. The l6um black-and-white sound film, "For All

My Students," contrasts poor and effective teaching technlques in
integrated classrooms., It attempts to convey that dealing successfully
with classroom humaun relations problems can determine success or
failure in teaching disadvantaged students., The film is prepared for
preservice and inservice secondary school teachers and counselors

of Negro students but is appropriate for teachers at other levels and
of other minority group students and for school administrators. The
film should be followed by discussion, for which a guide has been
prepared to accompany each print. (The study guide is appended to the
report.) TYhe project staff submitted questionnaires to teaching in-
terms at two universities tc evaluate the film's effectiveness and
found that both groups felt the film accomplished its major goal.

(The film is available for rental or sale {rom the Extension Media
Center, University of California Extension, Berkeley, California 94720.)

B. Inservice Prograums for Teachers and Administrators, Counselors, Etc.

15. Rozzl., Forrest. “The Competent Teacher of the Disadvantaged."

Speech delivered at Arkansas Education Association's Conference

. on the Disadvantaged (Little Rock, February 22, 1966). (ED 020 840:
EDRS Price: MF-$0.25 HC-$0.40 6p.)




The effective teacher of the disadvantaged must possess, first of all,
the qualities distinguishing a good teacher in any schocl in our society;
and ac¢ the same time, he must be cognizant of those differing values
which separate the disadvantaged sub-culture from the mainstream of

our social structure, An effective teacher education program can

develop in each teacher a knowledge of specific means of helping the
disadvantaged, a compreliensive understanding of their educational needs,
and a sense of respect for the disadvantaged child. A well-organized
inservice prcgram should be established to give a deeper understanding

of the values, motivational factoirs, and achievement desires of members
of the disadvantaged sub-culture. Funds are available to provide material
resourcesd, but it will remain the task of the teachers concerned, through
inservice teacher education programs, to provide effective planning,
proper timing, and a cooperative approach in meeting the educational
requirements of these children.

1;. Clifford, Virginia I. Urban Education: An Introduction to the
Literature of Research and Experimentation. New York: Union

Th- nlos"ﬂl Scuinary, Auburn Library, Urban Education Collection, 1964.

(i 003 789: DRS Price: MF-$0.50 HC-$3.50 67p.)

[See, esp., Uhapter 13, pp. 13-18]

Aspects of urban education discussed are social factors, personality,
learning, and public school programs. Studies show that middle class
educational techniques are inadequate [or reaching the lower class
child. Lower class families foster feelings of confusioi. and anxiety
in their children because of strong maternal domination in the home and
little concern for emotional needs. The peer group often replaces the
family as the Jower class child's primary group. These children
develop their own language pattern, which makes teacher-pupil communi-
cation difficult. Teachers should te trained in preservice and in-
service educational programs to understand the cultural patterns of
the group. Personality development in culturally deprived children is
based on a series of self-concepts which enable a child to understand
his own abilities. Lower class children can be motivated by relating
material to their needs. Enrichment and remedial programs focus on
language development as the key to academic retardation. Public school
experimental programs located in urben areas train teachers in
teckniques which allow the children tio express themseives. Teachers
"learn by doing" in team teaching and with the use of new teaching
materials. Curriculum improvements have been especially focused on
language arts. Guidance hes scught a more significant role in each
child's life. Major efforts have been made to involve parents and the
community in the educational procesa. (An extensive bibliography is
appended.)




17. Hannah, Arlene, and Frank Riessman. Teachers of the Poor.
New York: Mobilization for Youth, Inc., 1964. (D 001 053:
EDRS Price: MF-$0.25 HC-$0.55 8p.)

The problems encountered in teaching low-income children were presented.
Formerly, white, Protestant, middle-class norms were forced upon these
children; and the teacher who attempted to teach them came ill-prepared
for the task. Such innovations as crash remedial courses, pre-school
programs, and increased guidance services were effective; but the
answer lay in the education of young teachers. The beginning of such
education should take place in the teacher-training institutions.

A new system of teaching geared to low-income children should be
developed that would include more sociology and anthropology. Student
teachers should be provided with community field trips, home visits,
and student teaching in a variety of gituations. They should become
well acquainted with the attitudes of low-income pupils. The teacher's
education should also include a development of style which would help
her have more effective rapport with the class. She should develop a
style through the use of role-playing and should practice before she
actually enters a classroom to teach.

18. Riessman, Frank. Action Principles for Working with Low Income
People: Mobilization for Youth, Training, and Personnel. N.p.,
1962. (ED 00L 055: EDRS Price: MF-#O 25 HC-$0.75 12p.)

Six principles of action for working with low~-income groups were dis-
cussed. Action principles are not the self-evident result of knowledge
about low-income cultures. They largely depend on the goals which are
anticipated for low=income individuals. Tihe action concepts suggested
should be viewed as generalizations and guidelines which must be

used flexibly and employed individually. In working with low-income
groups, one should stress the positive features of their culture. A
social worker should not hide his own status nor pretend to belong to
the lower class. Pretentiousness is easily suspected and a person is
typed as ''phony." A successful way of achieving i-formality is by
playing or accepting the role or position of a brother, boss, client,
or friend of a low-income individual. Social workers, at the same
time, must be careful to avoid being manipulated by low-income youngsters.
In helping a disadvantaged person adapt to a middle~class occupational
role, a worker should aim for accomodation to certain middle~class
structures rather than deep internalization of all middle-class values.
Finally, it 18 a necessary action principle for a sincere worker to
validate hinself or prove his interest and trust in the low-income
individual and to overcome, thereby, deeprooted prejudice and antag-
onism toward the middle class.

19. Goldberg, ifiriam L. Adapting Teacher Style to Pupil Differences:

Teachers for Disadvantaged Children. N.p.: Horace Mann-Lincoln
Institute, Urban Education Project, 1963. (ED 001 425: EDRS Price:
MP-$0.25 HC-$1.05 19p.)




Two assumptions underly this paper: 1) A pupil's learning is, in
large measure, 3 function of the kind of teaching to which he is
exposed; 2) a variety of ''good" teachers, differentially suited by
teniparament And training, is needed to teach differing groups of
stuients. Studies of teacher performance made the categorizing of
teacher style imperative., Style should be categorized according to
work orientation, social relations orientation, and personal orienta~-
tion. Verbal behavior should also be chtegorized. Teachers and
students should be matched; not every teacher is good for every student.
A hypothetical model of the successful teacher of disadvantaged pupils
was constructed. He must respect his pupils; he must view sympathet-
ically the alien culture of his students; he should be aware of the
family structure and the ethnic group and language of his pupils; he
chould understand how a child's abilities are assessed; he should make
the pupils think he can produce: he should be a showman and tyy a

great variety of strategies. Though one person cannot completely
achieve this model, teachers can be aided through new courses, labora-
tory experiences, and special selection. (A bibliography is included.)

20, Liddle, Gordon P., and Robert E. Rockwell. The Kid wiith Two

Strikes Against Him. College Park: University of Maryland;
Quincy, Ill.: Quincy Youth Development Commission, 1963. (ED 001
420: EDRS Price: MF-$0.25 HC-$0.45 7p.)

In a ten-year study of 1,200 children living in a midwestern city, it
was found that those from deprived backgrounds missed about three times
as many days of school as their classmates from upper-middle-class
families. Reasons for this situation were poor diet and uncared-for
illnesses and accidents. A4lso the feelings that a child had about him-
self played an important role. The child's progress at home and school
was nct watched closely, and he was rarely praised for each new step

he took toward maturity. As a result, children began to feel that

they were unimportant. In families where the children received little
reward for growing more mature, they often turned to daring behavior

as a means of gaining attention and relieving the monotony of their
lives; fully thirty percent of the underachieving lower-class
youngsters were ready to try almost anything. Another reason why
deprived children were accideant prone was that neitiher they nor their
parents saw the world as governed by <ause and effect relationships;
instead they felt that the world acts on them and that they could do
very little to influence it. In additlon to discouraging learning from
experience, fatalism led to accidents because, in order to prevent
accidents, a person should use foresight. Through parent ani child
education, many of the hazards in these children's lives could be elim~
inated.

21. Downing, Gertrude L., et al. The Preparation of Teachers for

Schools in Culturally Deprived Neighborhvods (The Bridge Project).
Flushing: Queens College of the City of New York, 1965, (ED 002 454:
EDRS Price: MF-$1.75 HC-$21.40 426p.)




Reports were presented on procedures used to discover what modifica-
tions would more effectively prepare teachers for work in secondary
schools in culturally disadvauntaged areas. A study of the problems

of beginning teachers in a depressed-area junior high school tchowed
that problems arose from the teachers' lack oi understanding of lower
class culture, from their lack of courses appropriate to the ahilities
and needs of the children, from their lack of individualization of
instruction, and from the strains of functioning under school conditinns,
The creation of a small school-within~a-school in which three teachera
and a coordinator worked with three classes of children for three

years produced more pupil-growth in intelligence and achievement thin
the usual pupil~teacher assignments in junior high school. The re-
ported decline in IQ scores among slum children was found to be an
{1lusion created by the use of an unsuitable test in the sixth graide.

A culture-fair group intelligence test predicted growth in school
achlevement better than the currently used grcup intelligence tests and
way therefore a more accurate indication of the potential of disadvan~
tagad children. The intellectual functioning of slum children was
found not to differ fundiamentally from that of pupuiations oa which
tests have been standardized. Teachers who administered personality
tests to their students reported discovering great immaturity. An
exploration of adaptations of curriculum and teaching methcds needed

to improve instructional effectiveness disclosed such needs as clarity
of structure, remedial work, meaningful repetition, and diagnosis and
individualization as part of classroom procedures. Studles of the
effectiveness of sending undergraduates to work with slum canildren in
after-schoocl centers indicated that this developed greatex understanding
and more favorable attitudes.

22, Gewirtz, Marvin H., et al. Teachiny the Disadvantaged--Summer

Institute for Professional Training of Teachevs, Supervisors and
Administrators. New York: Center for Urban Education, 1966. (ED 011
018: EDRS Price: MF-$0.50 HC-$5.40 108p.)

A seven-week sunmer institute course for elementary school teachers,
supervisors, and administrators who work with disadvantaged children
was evaluated by questionnaire. The purpose of the evaluation was
to (1) measure the immediate impact of the course on the participants,
(2) obtain a self-estimate of the participants’® attitudes, (3] explore
staff-participant relations, and (4) make recommendations for change.
The results shcwed no measurable change in the participants’ optimism
or sensitivity ab»>ut the educability of the dissuavantaged child or ia
a readiness to use nontraditional teachinyg approaches. However, by
the end of the course the participants felt better prepared to teach
these students. The evaluators concurred in this judgement and sur-
ni- © . .at the participants' confidence had increased during the

» 5. The different cbjectives ¢. the institute staff and the
.4, .icipants was a source of difficulty in that the staff thought that
" 1oiwledge of sociological and conceptual theory should have been the
primary objective of the course, while the participants were more
concerned with the practical knowledge relevant to the sjtuation. It
was felt that this summer institute program can be a promising way to
reach the disadvantaged by offering their teachers proper orientation
about the special problems of theune children.



23. Rubin, Irwin. '"The Reduction of Prejud? -2 through Laboratory
Training,”" Journal of Applied Behavioi'al Science 3(March
1967): 29-50. (ED 011 102: EDRS Price: MF-$0.25 HC-$1.25 25p.)

An experiment tested the hypothesis that incr2ases in self-acceptance
resulting from sensitivity training have the theoretically predictahle
but indirect effect of reducing race prejudice. There were fifty
volunteers, aged from 23 to 59, eight of whom were Negroes. Most had
at least a B.S. degree. They lived together for two weeks meeting in
five T-groups, each including at least one Negro. The personality
variable investigated was psychological anomy, a feeling of moral
emptiness. The total group was randomly div?'ed into two sections.
The small group was tested via mail question:.iires two weeks before
arrival. The entire group was tested upon arrival and again at the
end of the laboratory. Each T-group trainer rated each participant on
the questions--(1) to what extent did the person explicitly discuss
race relations, and (2) what was the nature of the individual's focus
during the T-group. The results of thias study suggested that sensitiv-
ity training may be a powerful technique in the reduction of race
prejudice; however, a certain amount of education seems to be a pre-
requisite to learning by this method. Tlere were suggestions for
further study and a list of references.

24. Barber, Ray W. Ypsilanti Human Relations Program. Ypsilanti,
Mich.: Ypsilanti Public Schools, 1967. (ED 016 740: EDRS
Price: MF~-$0.25 HC-§2,00 38p.)

Attempts were made in the project outlined here to modify teacher
attitudes toward Negro children, to equip teachers with skills to do

a better job of teaching, to accomplish the same objectives with the
school principals, and to survey building needs in terms of continued
desegregation in the scliools. A core group of teachers with previous
experience working with Negro children spent a semester developing
recommendations for the whole elementary staff to utilize. During the
school year discussion groups were formed on language arts, motivation
and self-concept, classroom control, and parent-community relationships;
and organizational meetings were held. During the summer eight teachers
learned interview techniques and met with parents of fifty-two Negro
children to develop a warm one-to-one relationship tefore school

opened in the fall. A final two-day workshop was held to introduce the
program to new teachers. After a very good start only a minority of
the teachers maintained positive views toward the project. They felt
forced to attend meetings which they saw as insulting since "any good
teacher knew how to teach all children."” Children's reactions, as ex-
precsed on tapes, revealed widespread misinformation and resentment,

in spite of the fact that teachers did not indicate their feelings to
the students. +The new teachar oxientation produced similar results,
The summer program, for which teachers volunteered and were paid a
stipend, was much more successful, indicating--perhaps--that real life
experiences are more valuable than listening to talks and participating
in swall discussion groups. The building survey, completed by the
University of Michigan Bureau of School Services, indicates a need for
several new schools at all levels in the near future. A separate

study of the teachers' evaluation of the program is included.




25, Sf?om, Robert D. The Preface Plan, A New Concept of Inservice

Training for Teachers Newly Assigned to Urban Neighborhoods of
Low Income. Final Report. Columbus: Ohlo State University, 1967.
(ED 017 596: EDRS Price: MF-$0.50 1iC-$5.75 113p.)

An inservice training program concentrated on increasing the confidence
and competence of teachers newly assigned to schools in low income
neighborhoods. Twenty-one teachers (nine with no previous teaching
experience) who had accepted positions for the following fall were
given a six-week summer workshop which included lectures, home visits,
f1lms, juvenile court attendance, teaching small groups of children,
and speaking with mothers receiving aid to dependent children. Re-
gsource teachers who would work with them during the year also attended.
The teachers felt more confident at the end of the summer and partic-
ularly valued their direct experiences. Resource teachers, building
principals, and the project director observed each teacher's classroom
during the year and offered help in difficult areas. Monthly inservice
meetings were also held. During the school year discipline was viewed
as the greatest problem, but it improved as the yesar progressed. At
the end of the year, nlneteen of the teachers were ranked by their
principals as average or above, and twenty elected to teach in a low
income setting, in comparison with the eight who did so at the begin-
ning of the program.

26, Bauman, Reemt, and Edward J. Nussel. Study of Change in Attitude
of Participants in Summer Workshops for Teachers of Culturally
Disadvantaged Youth. Toledo, 0.: University of Toledo, College of Edu-

cation, [1968]. (ED 028 144: EDRS Price: MF-$0.25 HC-$0.40 6p.)

A need exists for inservice programs for teachers of the disadvantaged
which will develop in these teachers attitudes conducive to improving
their relationships with inner-city children. To fulfill this objective,
a three-week summer institutc was plunned for forty teachers and ten
administrators in 1966 (zroup one) ~nd forty teachers in 1967 (group
two) with courses in the soclal prychology of the disadvantaged;
communication, linguistics, and group processes; and the nature of
value and attitude change. The Minnesota Teacher Attitude Inventory
was administered as a pretest during the initial meeting of each group,
as a posttest on completion of the program, and as a resiliency test
six months after completion of the program. Results showed that while
postinstitute scores are encouraging when compared to preinstitute
scores, there was a regression in both groups to preinstitute levels
after six months. It wculd appear that this regression occurred
because of a resistance to change in the institutional structure of
schools, and that a need exists for organizational change to implement
institute-inspired innovation.

27. Arizona State University, College of Education. Teaching
Teachers To_ Teach the Disadvantaged; Study of Attitude Change.
Tempe, 1968, (3D 024 748: EDRS Price: MPF-$0.50 KC-$3.35 65p.)




A study was conducted to evaluate the effectiveness of the 1966-67
Title I inservice teacher training programs in changing teacher at-
titudes. DNata were obtained from an experimcntal group of teachers,
instructional leaders, and consultants in th: Greater Southwest. The
aims of the evaluation were (1) to measure changes in the semantic-
differential meaning that the.teachers attributed to certain concepts
(differences between teachers who had previously received training
during the 1965-66 year and those who had not were also compared),

(2) to measure their personality characteristics, (3) to determine the
actual correlation between changes in meaning (primarily attitudes) and
teacher characteristics. The criterion instrument was a semzntic-
differential device which measured the evaluative meaning. One
projective test and four nonprojective instruments were additionally
used to correlate measures. The results generally showed that ESEA
Title I inservice training changed the attitudes of the teachers

and leaders toward educationally disadvantaged children, especially
migrant children, but had no effect on the attitudes of the consultants.

28. Chick, Joyce M. A Special Desegregation Training Institute for"
Counselors: Race, Culture and Incerracial Group Processes.
Technical Report. Tallahassee: Florida State University, Department
of Counselor Education, 1968. (ED 021 278: EDRS Price: MF-$0.50

HC-$5.70 112p.)

Negro and Caucasian secondary school counselors from the school districts
of North Florida and South Georgia were given the opportunity to

extend their knowledge of each other's race. The counselors were pro-
vided with actual experience, through interracial group processes, that
enabled them to inerease their skills in comnunicating with persons of
other races. Through small group interaction, opportunities for
individua) self-exploration and self-understanding were provided. The
progran was designed to provide the participants with intenrated prac-
ticum and academic experiences. Sociology studies, a practicum in
interracial group processes, and basic encounter groups were part of
the program. A post-evaluation workshop was held. Results seemed to
be gratifying. Group spirit had been developed with no regard to race.
Task oriented groups studied the problems of desegregation. There

was a high degree of participant interest.

29, Haubrich, Vernon. Obstacles to Change: The Westchester Report.

Occasional Paper Four, The NDEA National Institute for Advanced
Study in Teaching Disadvantaged Youth. Washington, D.C.: American
Association of Colleges for Teacher Education; Muncie, Ind.: Ball
State University, 1968. (ED 033 894: EDRS Price: MF-$0.25 HC-$0.25
3p.; also available from AACTE, 1 Dupont Circle, Washington, D.C.
20036--35¢ cash)

L follow-up study was made of a 1966 summer retraining program designed
to increase the range of teacher competencies in dealing with disad-
vantaged youth within the classroom and teacher understanding of the
concerns of parents of disadvantaged youth as a major means of effecting




educational change. The four-week program involved about 150 teachers
and supporting personnel in guidance, r¢ading, and administration in

a practicum in which four two-member tezms were assigned to each of
twenty classes of 15-20 students. Each team planned units of work,
observed other teams, taught, evaluated teaching, reviewed display
materials, and met with parents of chilcren. The follow-up consisted
of focused interviews in November 1966 &nd February 1967 with a repre-
sentative sample of 72 participants, kindings revealed that many if
not all of the plans of the summer had lieen forgotten under the press
of events and that few changes were carried over into the regular year
by either teachers or non-classroom personnel, The ingularity of the
school from the homes of disadvantaged youth was particularly note-
worthy. Implications included thsse: School structure molds the
outlook of school personnel with regard to teaching and learning and
with regard to professional relationships--which are governed more by
power of hierarchy than by focus on the teaching situation. Retraining
should include the regular school program and involve all individuals
to be affected by proposed changes.

30, Miller, Harry L. Urban Education: The Effect of Information on

Student Beliefs about the Slum School. New York: City College of
New York, Hunter College, 1963. (ED 001 754: EDRS Price: MF-$0.25
HC-$1.10 19p.)

Because of the teacher's fear of difficult schools, his resistance to
teaching in them, and his lack of understanding for the lower class
chiid, Hunter College's Project TRUE set up a program urienting educa-
ticu students to lower class culture. The students' reactions were
studied to determine whether or not their negative attitudes changed.
Four one-hour sessions over four weeks featured a panel of several
teachers; each session was devoted to one topic: 1) discipline, 2)
family and neighborhood backgrounds, 3) how children learu, 4} how

the schools help the beginning teacher. To determine students' at-
titudes, tests were given before and after the sessions. Results
showed that both the experimental and the control groups were solidly
middle class. However, the experimental group shifted toward a more
positive attitude while the control group became more negative. A
separate analysis of the experimental group showed little difference
from the control group in regard to background or values. The only
marked difference was that the experimental group attended more ses~-
sions than did the control group. It was concluded that such sessions
were useful. Education students, exposed tou positive communications
from people working in lower socioeconomic area schools, become tol-
erant and flexible.

31. Massarik, Fred. A Sensitivity Training Impact Model--Some

First (and Second) Thoughts on the Evaluation of Sensitivity
Training. Explorations in Human Relations Training and Research,
Number 3. Washington, D.C.: National Training Labocratories, 1965.
(ED 011 990: EDRS Price: MF-$0.25 HC-$2.65 53p.; also available
frem publisher at: 1201 16th St., N.W., 20036--$2.00)




The author states that sensitivity training has become a widely used
and discussed training method, but there has hLeen little unity in
research approach. The purpose of this paper is to develop a
comprehensive framework that may order existing sensitivity training
research and guide future research efforts, using the Sensitivity
Training Impact Model (STIM),.- This model considers three sets of
human change through time--pretraining, training, and post-training
experience. STIM follows the initial total population, preselecting
potential participants, the sclection funnel through which some of
them move before becoming ready to take part in the program, and the
intake process leading to final selection. Both for trainees and
trainers, key psychological and social v riables to be considered in
research are classified in terms of an interpersonal matrix and an
intrapersonal matrix. Measurements of both matrixes provide social
entities, such as organizational, family, and friendship relationship
patterns. A graphic version of STIM and extensive references and
footnotes are included.

32. Birnbaum, Max, and Leon B. Wolcott. '"Human Relations Education

for Teachers through the Institute X Type Course,'" The Journal
of Education Sociology 23(October 1949): 78-96. (ED 002 021: EDRS
Price: MF-$0.25 HC-$1.05 19p.)

The authors maintain that the most effective medium for inservice educa~-
tion of teachers is the summer workshop. The course was an institute
involving an instructor-coordinator as well as specialists. The areas
covered were anthropology, sociology, child study, human development,
psychology, social psychology, psychiatry, and curriculum development.
The area of child study emphasized the child in his total social setting.
The use of sociometric techniques afforded an effective way of studying
the structure and dynamics of children's groups, as well as of studying
the behavior of children. Other ways of studying child development
included anecdotal records, the use of nondirective interviews, and the
study of family and community backgrounds. Problems involved in con-
ducting the institute-type course in human relations included the

proper use of personnel, permissiveness in the class situation, the

use of consultants, and the discovery of the major needs of the group.
Evaluation of the summer workshop showed that the general morale and
reactive behavior of the participants appeared to be superior to that
encountered in traditional courses. Back in the classroom, the teachers
who had participated in the workshop felt that problem childran had
overcome some of their problems, that classrooms had become more per-
missive, and that they could adapt literature to dealing with problems
in human relations.

33, Khanna, J. L. An Evaluaticn of the Human Relations Training

Program. Conokeville: Tennessee Technological University, 1969. 113p.
(ED 032 965: EDRS Price: MF-$0.50 HC-aot available due to marginal
legibility of original document)

A Human Relations Training Program conducted with an experimental group
of 150 educators from the Upper Cumberland Region in Tennessee is



evaluated in this documeuc., In an effort to assess the effects of the.
program, internal and external criteria, and matched control groups
were utilized. The Personal Orientation Inventory, F Scale, Semantic
Differential, Leary's Interpersonal Checklist, and the Motivation
Analysis Test were used to measure internal criteria. Ryan's Rating
Scale, the Michigan Picture Test, and the Leary Interpersonal Check-
list were used to measure external criteria. A factor analysis was
attempted to explain differential changes in behavior over a.period of
time. It was found that educators exposed to Human Relations Training
become less authoritarian and more salf-actualized. They develop
better interpersonal relationships in addition to developing greater
self-insight and leadership skills. These individuals were also
perceived more positively by their supervisors and their students. A
detailed discussion of the measurement instruments utilized and numerous
statistical tables are also included.

34 Hood, Paul D., and James N. Johnson. The Development and Evaluation -

of a Television Workshup in Human Relations. Berkeley, Calif.:
Far West Laboratory for Educational Research and Development, 1969,
(ED 033 173: EDRS Price: MP-$0.50 HC-$6.05 119p.)

A television workshop in human relations for teachers and other school
staff was developed as a cooperative project involving the San
Francisco and Oakland, California, public schools, a unit of the Uni-
versity of California, the Far West Laboratory for Educational Research
and Developrent, and KQED, the area's educational television station.
This pilot project used the technique of audiovisual dramatizations of
human relations problems relevant to these inner city schools. Group
discussion or role playing followed the viewing of each film program.
The report describes the development of the videotapes, the five
programs, the discussion leaders and viewers guides, and various other
components. One section presents an evaluation of the workshop in
terms of context, input, process, and product. The results of this
performance field test point to the utility and value of the programs
which will be revised and improved on the basis of information collected
from the evaluations.

35. Gewirtz, Marvin H. Teacher Training and Reading Institutes in
Poverty Area School Districts. Evaluation of ESEA Title 1
Projects in New York City, 1967-68. New York: Center for Urban Edu-
cation, Educational Research Committee, 1968. (ED 034 007: EDRS

Price: MP-$0.25 HC-$1.80 34p.)

The 1967-68 Teacher Training and Reading Institutes constituted the
third cycle of a program funded under Title I »>f the 1965 Elementary

and Secondary Education Act, and performed under contract with the

New York City Board of Education. The main objective of che training
institutes was to provide teachers with training and insights particu-
larly relevant to the teaching of disadvantaged children, primarily
designed for the new and inexperienced teachex, but alsc serving as
refrasher programs for the experienced. The evaluation of the institute
described in this report is based on extensive observatinns of the

teacher-training workshop into districts in order te achieve an




objective view of the program. The findings coveced (1) the institute
planning and structure, encompassing supervision and support,
coordination at district level, program planning and the schedule of
the institutes; (2) the staff; (3) the trainees; and (4) program
implementation. That the institutes were not uniformly successful

in achieving the program objectives is principally adduced to the in-
complete decentralization process the program underwent during its
operational period.

36. Richmond Public Schools. Inter-Racial Inservice Program Designed
To Increase the Educational Opportunities of the Children in

the Richmond Public Schools. Richmond, Va., 1967. (ED 020 997: EDRS

Price: MF-$0.75 HC-$6.70 132p.)

This report describes an interracial inservice training program for
administrative, supervisory. and I/~ 'ructional personnel in the Rich-
mond, Virginia, publie schools. Ti. general objectives of the program
were to strengthen interracial understandings among participants, to
develop their leadership qualities, and to provide training in
reading, speech, mathems* !cs, and srience instruction. Participants
were also counseled 1. per3onal speech improvement. The opinfona of
program instructors, p: .cipals, and participating teachers were uszd
to evaluate the program. They felt that the program successfully
accomplished its objectives. Increased teacher morale, a better
understanding of the total schuol program, and a more 2fficient in-
structional program were also evident. Recommendations for the
reading program, opinfonnaires, and other relevant material are
appended. The superintendent's annual report and a staff news bulletin
are also included in the report.

37. Los Angeles City Boarc of Education, Research and Development

Section. Los Angeles inified School District ESFA Title I
Components=-Sumner 1968. Evaluation Reports. i.os Angeles, Calif.,
1968, (ED 025 801: EDRS Price: MF-§1.25 HC-$16.75 333p.)

This volume contains evaluation reports of programns implemented
primarily during the summer of 1968, in the Los Angeles Unjified
School District, funded through Title I of the Elewmentary and Secon-
dary Education Act. Elementary level programs concentrated on
educational enrichment, the development of staff in the areas of
human relations and instructional techniques, and the development of
new curriculum materials. Progrers at Lhe secondary level emphasized
instruction, curriculum, and counseling workshops, an incentive
program for students with foreign language backgrounds, and a pilot
adminristration-training component. Special education efforts were
focused on experimentation and developament of the assessment-service
center concept. Supportive services efforts were directed toward
neglected and delinquent youngsters housed in institutions, wmulti-
cultural leadership caap programs, and the strengthening of school-
community relations through conversational Spanish workshops, a
human relations workshop, teacher training in the coordination of
volunteer services, and a guide for education aides.




38. Coggins, J. R, Inter-Racial Inservice Program Designed To

Increase the Educational Opportunities of the Children in the
Randolph County Schools, July 1, 1966-June 30, 1967. Asheboro, N.C.:
Randolph County Schools, 1967. (ED 025 564: EDRS Price: MF-$0.25
HC-$1.80 349.)

Reported is an inservice workshop program for the faculty of the schools
of Randolph County, North Carolina. The major objectives of the work-
shops were to improve the instructional program in the nowly desegre-
gated schools and to aid the staff in adjusting to integration. The
progress report contains discussions of teaching in the desegregated
scitools and the use of communications media to increase local public
support for the schools. Also described are the workshops in language
development, communication skills, and reading improvement. A
conference for school personnel was devoted to leadership development.
An evaluation states that the inservice prcgram was "highly successful,"

39, Preuss, William J. The Inftiation and Evaluation of a Human
Relations Program Conducted by Teacher Training Students in an

Elementary School. Final Report. Seward, Neb.: Concordia Teachers

Collegs, 1969. (ED 033 091: EDRS Price: MF-$0.50 HC-$6.00 118p.)

An erperimental human relations program was conducted in which sopho-
more teacher trainees were stimulated to develop one-to-one relation=-
ships with elementary school children. The basic objective was to
enhance the development of acceptance of self, acceptance of others,
and acceptance by others in dboth the trainees and the children. 1t
was theorized that human relations instruction plus counseling would
result in greater attitudinal change than would result from instruc-
tion only, or no i{nstruction. There were four treatment conditions:
(1) previous human relations training, (2) lecture and small) group
discussion in each of ten areas of human relations principles, (3)
indivicual and group counseling, (4) development of a relationship
with a child randomly matched with the trainee. Four instruments wete
administered to trainees and four to students to measure sclf-concept,
interpersonal values, attitudes, and personality. Although the
analysis of posttest data did not produce statistically significant
results, the study demonstrated that positive attitudinal and behavioral
change can be transaitted from instructor to student to child through
the approach utilized. (Included are the nonstandard instruments
used, an outline of the instructional program, recomnendations for
progran inplementatation, and bibliography.)

40. Hough, John B. The Dogmatism Factor in Humpan Relations Training
of Pteservice Teachers. Chicago!: American Educational Reseavch
Association, 1965. (ED 002 418: EDRS Price: MF-$0.25 HC-$§1.05 20p.)

Research is precented designed to study the effectiveness of programed
human velations training in iwproving the human relations skills of
preservice teachers and to study the effects of dogmatisa on tae



learning of human relations skills. Two hundrea thirty preservice
teachers constituted the subjects. Matched study groups were tested
both before and after instruction to assess human relations skills.

It was concluded that the Human Developmeat Institute (HDI) General
Relationship Improvement Program can teach human relations skills to
preservice teachers, especially when instructional sessionrs are spaced
one week apart, and that highly dogmatic subjects with relatively closed
belief-disbelief systems make less gain in human skills than others,
particularly in the arca of emphathic understanding.

41. Madison Area Project. Preparation of Teachers for Urban Areas.
New York, n.d. (ED 001 675: EDRS Price: MF-$0.25 HC-$0.90 16p.)

The program will concentrate on extending sociological knowledge and
understandings through the study of such disciplines as social psychol-
ogy, anthropology, and educational sociology and psychology. In
addition, first-hand laboratory experiences with culturally disadvan-
taged children in &chool and community situations will supplement

the academic portion of such preparation. Student teaching will not

be limited to one classroom situation. Two levels of team teaching
will be used: the trainee will be included in a team composed of a
variety of social workers, and interns will be placed with a team of
teachers in a specific subject area.

42, Yeshiva University, Graduate School of Education. Training Program
in Project Beacon for the Preparation of Preservice and Inservice
Personnel Work in Socially Disadvantaged Community Schools. New
York, 1963, (ED 001 537: EDRS Price: MF-$0.75 HC-$7.25 137p.)

Project Beacon's training programs were for the preparation of preservice
and inservice personnel to vork in socially disadvantaged community
schools. Those involved were teachers of regular and special classes,
administrators and supervisors, guidance specialists, therapeutic
educators, school psychologists, and educational psychologists. The
characteristics and needs of learners in socially and culturally dis-
advantaged comtunities were presented. Included were styles and modes
of perceptual habituation, utilization of abstract symbols, and degree
aid direction of motivation. Also discussed was the probleam of con-
ventional teacher training programs as to their adequacy to prepare
educational personnel to work with disadvantaged children. Implica-
tions of characteristics and needs of learners in socially and cultural-
ly disadvantaged communities involved the areas ¢f home, school, amd
comnunity analysis, child appraisal, and psycho=-2ducetional processes.
Included were two illustrative outlines on the history of educational
thought and educational psychology in addition to vutlines of

training prograns in the departments of curriculum eni instruction,
special educatfon, educational psychology, and guidance. A bibliog-
raphy accompanies the text.




43. .lablonsky, Adelaide, et al. Imperatives for Change; New York

State Educatlion Conference on College and University Programs
for Teachers of the Disadvantaged (Yeshiva University, April 10-11,
1967). New York: Yeshiva University, Ferkauf Graduate School, 1967.
122p. (ED 012 271: Document not available from EDRS)

These proceedings report nineteen discussion debates, cach repre-
sented by a number of papers in four major areas--(l) concern for at-
titudes and behavior (administrative commitment, cooperative college-
school system efforts, culture shock, staff and student attitudes and
behavior, and sensitivity training), (2) concern for people (teaching
ethnic groupa, selecting students, human resouxces, involving
community and parents, and learning from spucial programs), (3)
concern for techniques (preservice student Leaching, equipment, and
innovative methods), and (4) concern for spocial curriculum aspects
(philosophical and psychological bases, role of the humanities, reading
and language arts, and bilingualism). The formal papers are followed
by a reaction summary of "imperatives for change," and a directory

of current New York State collegiate progrsms for teachers of the
disadvantaged.,

44. Springfield Public Schools. A Committee Report Based on Staff
Discussions Following a Series of Lectures on Human Relations

and the Culturally Degrived. Springfield, Mass., 1964, (ED 001 524:

EDRS Price: MF-$0.25 1C-$1.50 28p.) :

Success for the culturally disadvantaged is improbable because of
several factors~--poor sec¢lf-image, background and values alien to
school stan 18, low aspirations (by middle-class standards), and
indifferent parents and/or unstable home conditions. Some of the
programs already established to combat these problems are New York's
Higher Horizons, New York State's Project ABLE, and Boston's Action
for Boston's Community Development (ABCD Project). Specific immediate,
medial, and long-range suggestions are offered for developing an
awareness of human relations and the culturally disadvantaged. Iu=
mediate suggestions involve teacher-pupil relations, publicity materials,
and supplies. Medial suggestions include resource people, supplies,
and materials. Long-range suggestions involve parent education,
administration, guidance, and curriculum. The committee recommends
summer school programs and teacher workshops.

45. Rodriguez, Celia V. Characteristics and Needs of Disadvantaged

Children; An Instructional Bulletin. Los Angeles, Calif.: Los
Angeles City Schools, Division of Instructional Planning and Services,
1968. (ED 024 725: EDRS Price: MF-$0.50 HC-$3.35 65p.)

A publication prepared for use by elementary school teachers in Los
Angeles offers background information on disadvantaged children. Dis-
cussed in three sections are some viewpoints on this populetion, their
characteristics end needs, and some suggested activities. A final
section offers a selected annotated bibliography.




46, Johnson, Kenneth R, Teaching Culturally Disadvantaged Pupils

(Grades K~12). Unit I: The Cultuvrally Disadvantaged Pupil--Part
I; Unit II: the Culturally Disadvantaged Student--Part I1. Chicago:!
Science Research Associates, Inc., 1966, (ED 029 927: EDRS Price:
MF-$0.50 HC-$3.50 68p.)

The goal of this series of inservice teacher aducation units is to

help classroom teachers understand the disadvantaged, to suggest
promising teaching techniques and approaches, to stfmulate thought

and discugsion among teachers, and to improve human relations through-
out the field of education. The first unit identifies tha disadvan-
taged student and discusses his educat:onal needs, the attitudes and
roles of teachers, and the nature of the learning process; the

second unit describes specifically the social and psychological
characteristics of the disadvantaged student, concentrating particularly
on his learning style. In each of these units the major points are
summar ized and questions for discussion end a bibliography are included.
For other units in this series see #47-52,

47, « Teaching Culturally Disadvantaged Pupils (Grades
K-l?) Unit 111: The Culturally Disadvantaged Neg~-o Student.

Chicago: Science Research Associates, Inc., 1966, (ED 029 928:

EDRS Price: MF-$0.25 HC-$1.75 33p.)

The third of a series of teacher education units on teaching the
disadvantaged contains material specifically about the Negro student.
Reviewed are the scope ant significance of the problem of educating
these students, with gsome brief remarks on their location. The
factors which contribute to the cultural deprivation of Negroes are
described~-slavery, discrimination, the development of Negro sub-
culture, particular features of the Negro family, the ghetto, and the
Negro self concept. The concluding section discusses the aspects of
the teacher's role which are specific to the education ¢f the dis-
advantaged Negro student. The major points of the unit are briefly
summarized, and questions for discussion and a bibliography are
included. For cother units in this series see also #46, 48-52,

48, « Teaching Culturally Disadvantaged Pupils (Graces

K=12). Unit IV: The Culturally Disadvantaged Mexicep-American,
Putrto Rican, Caucasian, and American Indian Pupil. Chicago: Science
Research Associates, Inc., 1967, (ED 029 932: EDRS Pricet MF-$0.25
HC-$1.80 34p.)

The fourth in a series of teacher education unite on the disadvantaged
pupil discusses Mexican Americans, Puerto Ricaiie, Arpalachians and
Southern white migrants, and Amer.ican Indilans., It i:c noted that the
Negroes and whites are members of a subculture of the douinant culture,
wvhereas the Spanish-background and Indian pupils are products of
different cultures and are faced with the added problea of stvaddling
both cultures. The tvo Spanish-background ethnic wminorities share &
nuaber of characteristics, but teachers should also be awarae of the




differences. %The Puerto Ricans, for example, are urban and not so
strongly tied to their cultural roots as the Mexican Americans. The
Indians, Puerto Ricans, and Mexican Americans are also educationally
handicapped by their forefign language backgrounds. The whites are
more indifferent to schooling and present greater discipline problems.
Assimilation and acculturation- are probably hardest for the Indian
students whose cultural background is the mcst diffevent from that

of traditifonal educetion. A summary, discussion questions, and a
bibliography are included. For other units in this series see #46-

7, 49-52.

49. « Teaching Culturally Disadvantaged Pupils (Grades

K-12). Unit V: Teaching tha Culturally Disadvantaged Student--Part
1. Chicago: Science Research Associates, Inc., 1967. (LD 029 931:
EDRS Price: MF-$0.25 HC-$1.65 3lp.)

The fifth in a series of teacher education units ewphasizes the
specific problems of teaching disadvantaged students. Discussed are
research and i:s zelationship to classroom teachers, the need for
cesearch about pupils, the teacher-pupil relationship, and the
instructionai. program:. One section of the document is devoted to vays
in which teachers can gain knowledge and understanding of disadvan=-
taged students. Suggested methods are reading, inseivice courses,

und observation in the classroom and in the comuunity. A summary,
questions for discussion, and a bibliography are included. For other
units in this series see #46-8, 50-52.

50. . Teaching Culturally Disadvantaged Pupils (Grades

K-=12). Unit VI: Teachin, the Culturally Disadvantaged Student=~-
Part I1. Chicago: Science Research Associates, Inc., 1967. (ED 029
933: EDRS Price: MF-$0.25 HC-$2.10 40p.)

The sixth in a series of teacher education units continues a discus-
sion of specific problems faced by teachers of disadvantaged students.
Stressed {n this document are the teacher's role in working with the
parents of these students. Also discussed are compensatory programs
and those which use a curriculua content relevant to anc derived from
the cultural backgrourdi of the disadvantaged. One section of the
docuzent focuses on sucii classroom management aspects &s the claesroom
envitonment, student motivation, classroom procedures, discipline,
and human relations. A summary, questions for discussion, and a
bibliography are included. For other units in this series see #46-9,
51‘520 ’

51. . Teaching Culturally Disadvantaged Pupils (Grades

K-12). Unit VII: lmproving Language Skills of the Culturally
Disadvantsged. Chicago: Science Research Associates, Inc., 1967.
(ED 029 930: EDRS Price: MF-$0.25 RC-$2.30 4&ép.)




The seventh in a series of inservice teacher education units is devoted
to improving the language skills of disadvantaged students. Part I
discusses standard and nonstandard English, and the structural and
functional interferences posed by the language systems used by disad-
vantaged pupils., Part II is devoted to the dialects used by Negro

and Appalachian pupils, Negro slang, and techniques which are effective
for teaching standard English. Included are two sample lessons.

Part III focuses on the language problems of Mexican American children
posed by their bilingualism. The important points presented in the
unit are summarized, and discussion questions and a hi* .ography are
included, For other units in this series see #46-50, 52.

52. + Teaching Culturally Disadvantaged Pupils (Crades
K-12). Unit VIII: Improving the Readirg and Writiug Skills of

Culturally Disadvantaged Students. Chicago: Science Research Asso-~

ciates, Inc., 1967. (ED 029 929: EDRS Price: MF-$0.25 HC-$1.85 35p.)

The last of a series of teacher education units discusses techniques
for teaching reading and writing to culturally disadvantaged studentt.
The poor reading ability of such students is related to their cultural
backgrounds which prepared them inadequately for reading instruction
in a middle-class oriented curriculum, Therefore, remedial instrction
must supply some of this preparatory experience. Pupils ought to be
able to hear and speak the language before they are taught to read.
Reading lessons should include the components of motivation, vocab=
ulary, guided silent reading, Jdiscussion, oral rereading, and follow-
up. Writing is the most difficult language skill to teach these
students, so {instruction should progress from speaking to read!ng and
writing. A summary, some discussion questions, and a bibliography

are included. For other units in this series see #46-51.

53. FRIC Clearinghouse on Adult and Continuing Education. Humin

Relations-=Training and Research, Number 1. Current Information
Sources, Number 10, Syracuse, N.Y.t Syracuse University, 1968. (ED
016 159: EDRS Price: MF-$0.25 HC-$1.20 22p.)

This annotated bibliography presents thirty-six c{tations of the more
curreat literature on human relations training and research, sost of

then with atstracts. The abstracts have been grouped as research and
research reviews, monographs and reports, and journal articles. The

documents ere mostly dated 1966 and 1967.

54, New York City Board of Education, Human Relations Unit. Bridges
to Understanding: Teacher Orientation Aids. 1965. (ED 001 941t
EDRS Price! NF‘SO- 50 HC~$3.40 6‘?.)

The Integration Program of the New York City schools has two objectives:
desegregation, to accomplish a better ethnic distribution of pupils;
and {mprovement in achievement of pupils handicapped educationally by



social and economic forces. Thes2 objectives can be realized ouly if
the entire schcol staff is able t¢ meet the lhuman relations needs
which will inevitably arise, There azre many aspects of the culturally
different child which teachers need to understand. A knowledge of

the history and developmont of the Negro race in America and of the -
unfounded myths which have arisen sbout Negroes is fmportant. Theve
are many ster¢otypes, derogatory phrases, &nd professional terms which
are negative in tone, of which teachers should be aware so that they
can avoid these in parent-teacher conferences, The self-image of a
minority group i{s extremely important in determining the child's moti-
vation for school wvork. Inspirational teaching and guidanc: by
motivated staff members 13 a meaus of helping the child irprova a
negative self-image. Kunowledge of the adjustment problerss of Puerto
Rican New Yorkers and of other fmmigrant groups which reside in the
city can help a teacher appreciate the need for extending democratic
principles to the 'sany groups in our culturally plurslistic society.
Discusaion questions, a book 1ist, and suggested inmstructional films
on many aspects of huuan relations are included ar teacher aids.

55. Oakiand Public Schools. Cultursl Diversity: Library and Audio-
Visual Materials for Insecvice Education. Oakland, Celif., 1964.
(ED 001 559: EDRS Price:! MF-%0.25 HC-$2.55 43p.)

The Teachexs' and Profersicral Library and tha Audio-Visual Depart-
ment have materials which are valuable to tha teaching and adainis-
trative staffs of the Qakland Public Schools. Materfals are desipned
to help students of lower sociocconomic groups develup a re 1'za-
tion and respect for their Individuel wortl along with & respe.t for
the worth of others. Library and audiovisu:2l matertials ara listed
for each of four topic areas: 1) "Background and History" of minorfty
groups in America, 2) "Social Problems' of the minority groups, 3)
"gducational Programs: Types and Techniques' which have been devised
to overcome these problems, anrd 4) "Sources and Bibliographies'' of
nater 4al relevant te the problems of the lower sicioeconomic groups.

C. Classroom Activities Promoting Studznt Human Relations

56. Beauchanp, Mary-llewellyn Ardelle. aud Vivenne Worley.

Building srotherhood: What Can Elementatry Schools Do? New York:
National Confer:nce of Christians and Jews, :.d., (ED 001 996:
EDRS Price: MF=-$0.50 HC-$3.60 66p.)

Brotherhood in the public elementary school should encourage the
appreciation and utilization of the differences as well as the
sinilarities of people. Children can be taught to understand the
basic tenets of dbrotherhocd through such methods as reading appro-
priate literature and role-playing. Measures outside the classroom




involve student organizations--widespread leadership in those organi-
zations in which the equal dignity of individuals is maintained. Good
relationships between the school and the community should be advocated.
The superintendent should develop democratic human relations through
his dealings with the school board, the teachers, and the community.
The parents, as well as the school staff, are responsible for giving
leadership to sound intergroup education.

57. New York State Department of Education. Intergroup Relations=--

A Resource Handbook for Elewentary School Teachers, Grades 4, 35,
and 6. Albany: University of the State of New York and State Education
Department, 1963. (ED 001 543: EDRS Price: MF-$0.50 HC-$3.95 <38p.)

In improving educational opportunities it is important to provide a
better knowledge and a broader understanding of minority groups. Such
methods and techniques include the use of films, literature, and com=
munity resources. These materfals should provide new insights for
teaching students to understand, accept, and respect individuals who
come from cultural backgrounds which are different from their own.

To build understanding in the classroom and assembly, four areas

must be cornsidered: teacher preparation, school subjects and practice,
learning experiences in subject fields, and assembly programs. A
bibliography for both children and teachers concerning intergroup
relationships is 1isted, as are intergroup relations agencies.

58. Lott, Albert J. and Bernice E. Influence of Classroom Group

Cohesiveness on learning and Adherence to Standards. Lexingtont
University of Kentucky, Kentucky Research Foundation, 1964, (ED 001
125¢ EDRS P. ce: MF-$1.00 HC-$12.70 247p.)

Results indicate that the degree of liking (group cohesiveness) among
elementacy school children has a significant influence on aspects of
pupil behavior. In the theoretical framework of reinforcement learning
theory, investigation of relationships between cohesiveness (a group
variable) and individual Lehavior can lead both to a better general
understanding of group precesses and to the achievement of teaching
goals by the classroom teacher. A positive relationship was found
between learning and cohesiveness for high but not for low 1Q student
groups. No relationship was found between cohesiveness and task per-
sistence. It was found that the gfreater the cohesiveness, the more
individuals within the group will adhere to common standards. Finally,
it was demonstrated, but not unequivocally, that, in & simulated class~
room setting, positive attitudes of pupils toward one another are
positively related to their receipt of reward within that setting and .
within one another's presence.

59. Heaton, Margaret M. Feelings Are Facts. Intergroup Education.
New York: National Conference of Christians and Jews, 1951.
(ED 002 009: EDRS Price: MF-$0.50 HC-$3.40 64p.)

Because education should help children become mature and well-adjusted
people, concern sbout feelings has always been important to teachers.



No teacher is called upon, however, to assume the role of therapist.
What the teacher can do is take cognizance of feelings as an important
factor in learning and make a place in her classroom activities for
the development of social sensitivity. There are four main tasks for
the teacher who seeks to promote better relations among pupils of
different backgrounds thorugh observations of ordinary behavior, the
community situation, and home life. First, diagnosis should help in
understanding children's reactions in a ‘given situation. Second,
feelings must be brought out into the open. Having children wri:e on
such topics as 'what makes me mad," "what I am afraid of," and "what
makes me happy' and guiding discussions of picture stories are ways

to bring out { elings. The third task involves rearcanging school and
classroom situz 78 to [ve the students new motivations, new goals,
and new feelings. (Con'..ete examples of methods of changing different
students' feelings, the relationship of individuals, and the morale

of grc 78 are cited in the document.) The last task is the actual
teaching about feeling. Discussions of family life, of contributions
of great people from all races, of prablems of newcomers, and of
stereotypes are aids to teaching.

60, B'nai B'rith, Anti-Defamation League. Prejudice and Discrimina=-
tlon: A Resource Unit for Teachers and Group Leaders. New York,
1964. (ED 001 984: EDRS Price: MF-$0.25 HC-$1.55 31p.)

American public schools are confronted with the necessity of teaching
about prejudice and discrinination as facts of 1ife, as conditions
vhich prevent the full development of every person, and as problems
which must be solved if democracy 18 to function here and be accepted
around the world. An outline on the subjects of prejudice and dis-
crimination is provided for the teacher planning a unit in this area.
Democratic principles and values, vocabulary words associated with
prejudice in children, the effect of prejudice on the individual,
historical cases of discrimination, effects of discrimination, racial
and religious bigotry, human relations agencies, and national histori-
cal documents are among tie subjects mentioned as valuable in an
effective unit of study. 1In planning for the teaching of the above
subjects, activities that should be considered as effective teaching
techniques include tescher lectures, class discussions, films, records,
TV and radio programs, commfttee work, panel discussions, reading of
appropriate btooks and periodicals, field trips, creative writing, role-
playing experiences, student interviews with &dults in the cowmunity,
talks by community resource persons, and assenbly programs. These

and other activities used in the unit should encourage pupils to devalop
a personal code of behavior, to make new friends across racial and
ethnic group lines, to challenge stereotypes, to write letters praising
TV and radio programs which promote good intergroup relations, and to
refrain from telling or spreading stories which present unfavoradble
images of minority groups.




61. United Nations. Teaching Human Rights: A Handbook for Teachers.
New York: U.N., Off{ce of Public Information, 1963. (ED 002
000: EDRS Price: MF~$0.50 HC-$4.05 179p.)

Unlike classroom instruction fn the traditional disciplines, the
teaching of human rights does not {nvolve the memorizing of texts or
acquisition of problem-solving skills; it is rather & matter of creating
basic attitudes of tolerance and goodwill in the receptive minds of
children. An understanding of the expertences and problens encountered
by dedicated teachers in different parts of the world as they try to
teach human rights will hopefully finspire teachers in other countries
to devise thefr own experiments in this important field of endeavor.

A two-year project was enacted in a girls' secondary school in Ecuador
to draw attentfon to the local and national scene in that country as

a means of developing knowledge of human rights and a concern for

those whose rights were being denied. ‘'The theme of the program was
"the rights of women." Field work and inquizies were made as to the
status of women in different regions of the country. Every opportunity
was also taken to study the place of women in other cultural areas and
in other times. Other projects discussed include a British secondary
school "project-~study" of human rights, & Japanese effort to combat
prejudice against Koreans, a Canadian secondary school study of the
race question, and tle Higher Horizons Program of New York City.

62, Sobel, Morton J. '"Resource Materials on Intergroup-Relations

Education" in Theory intu Practice: Intergroup-Relations Educa-
tion. Volume 2. Howard J. Ehrlich, ed. Columbus: Ohio State
University, College of Education, Bureau of Educational Research and
Services, 1963, pp. 172-80. (ED 002 567: EDRS Price: MF-$0.25 HC-
$0.55 9p.)

Presented is a wide-ranging discussion of resources avai)able to educa-
tors concerned with improving intergroup-relations education. Audio=-
visual matecials are available as well as recordings and filwatrips.
Audience participation techniques such as role-playing and the "rumor
clinfic" are described. Books available for administrators and staff
are: Intergroup Education in Kindergarten ~Primary Grades, Teaching
end Learning the Democratic Way, The Jim Crow School--North and West,
and Challenge to America. Book lists given are: Reading Ladders for
Human Relations and About One Hundred Books: A Gateway to Better Inter-
group Understanding. Specific materials for eleaentary school children
mentioned included films, choral readings, and books. Specific
materials for secondary school pupils are included also. Periodicals,
rescarch bulletins, and names of organizations which can supply
materials relevant to intergroup relations are listed,

63. Van Til, Willian. Prejudiced--How Do People Get That Way?
New York: B'nai B'rith, Anti-Defamation League, n.d. (ED 001
983: EDRS Price: MF-$0.25 HC-$2.00 232p.)




Written for the elementary school level, a series of simple stories is
presented. These are intended to fllustrate concepts in the develop~-
ment and maintenance of the prejudicial and discriminatory attitudes

of our time. A series of learning experiences nay be developed

using the stories as a tool. The following headings are given: "School
opens for everybody,” "The evil that prejudice does,” "Frejudice is
' learned, not inherited," "The circle of prejudice can b2 broken," "Great
world ideas oppose prejudice,” "Personality and prejudice,” and "What
you can do about {t." Bibliographies are included.

64. New York City Board of Education, Human Relations Unit. Bridges
to Understanding: Teacher Orientation Aidgs., New York, 1965,
(ED 001 076: EDRS Price: MF-$0.25 HC-$1.70 32p.)

Teacher aids to help students develop a greater understanding of other
people are given. After presenting a background on the Negco's role
in American history, the guide offers a set of discussion questions.

A section on the Puerto Rican 18 offered in the same format. Gufdes
on teaching the culturally different child are presented emphasizing
the home-school partnership. A booklist on human relations and a

11st of instructional films are appended.

65. Pennsylvania State De¢partment of Public Instruction, State
Conmittee on Human Relations. Our Greatest Challenge: Human
Relations Guide to Intergroup Education in School. MlNarrisburg, 1962.

(ED 001 035: EDR3 Price: MF-$0.50 HC-$3.00 57p.)

The classroon techniques for intergroup education are divided between
elementary and secondary grades. In elementary grades, special
techniques sre applied to social studies, language arts, science,
mathepatics, art education, music education, health, and physical
education. The techniques in the secondary schools are applied to
U.S. History, world history, world cultures, c¢ivics, problemas of
Anerican democcac’, geography, economics, English, modern foreign
languages, sciewnce, wathematics, vocational arts, wusic, ard phyzfcal
education. Grour life in scheol as well as intergroup relations are
explained. <The role of the teacher and the adainistration are
presented.

66. Price, Roy A., et al. First Year Huaan Relatfons Project.

Final Report. Syracuse, N.Y.t Syracuse City School District
and Syracuse University, Social Studies Curriculum, 1969, (EN 032
595: TDRS Pricet MF-$0.50 HC-$5.05 99p.)

The Human Relations project grew cut of the felt and expressed need
of studects in Syracuse, New Yotk, wvho invlicated & desire to have a
course within the regulesr structute of the schoel which would help
them deal with interpersonal and interracial re.atfons. A formal,




ona-half credit course, offered on a pass--fail basis was developed.

The general objective of the course was ''to improve race relations and
general interpersonal relations among high school students in each

of the four city high schools." Four teachers planned the course with
two ideas: the students should do the main planning and should be
involved in the course. Methods, content, structure, and conferences
are explained. Teachers felt that one outcome was an increased

ability on the part of most students to communicate with other gtudents.,
It is concluded that the Human Relations Course should be continued

but that changes in its present format and objectives are needed.

67. Mighican State Curriculum Committee on Better Human Relations,
People Make Other People Important. A Human Relations Guide

for Classroom Teachers Bulletin No. 2150. Lansing, 1962. (ED 025 544:
EDRS Price: MF-$0.50 HC-$3.90 76p.)

A handbook prepared for Michigan teachers offers guidelines for
education in human relations. Described are ways by which teachers
can help children to accept each other, to recognize the basic human
similarities, and to learn from the cultural differences of their
classmates. Religious differences, classroom routines, the culturally
homogeneous class, and Intergroup relations activities in Michigan
school systems are also discussed. The sections contain suggested
activities and include references to books, films and filustrips, and
sources of information for teachers.

68. Potter, Robert R. Developing Original Materials in Reading (A

Gujide for Teachers). New York: City University of New York,
Hunter College, n.d. (ED 020 445: EDRS Price: MF-$0.50 HC-$4.35
85p.)

Guidelines for the preparation of original instructional materials for
disadvantated youth are presented. The teacher should begin with a
clear statement of purpose and should be guided by the observed needs,
interests, experiences, and capabilities of the children for whom the
materials are intended. The materials should be readable in terms of
the stated purpose rather than in terms of readability formulas.
Decisions on vocabulary load, sentence length, and complexity shoulcd
depend on the teacher's own judgment and the children's verbal
experience. Illustrative teacher-made and pupil-made materials are
grouped according to purpose. The first group consists of five true
stories about the world and people with whom the disadvantaged child
can identify. The second group of materials dwells on school and
systemwide themes and integrates the prescribed content with needed
skills. Samples of student compositions constitute the third group

of materials designed to personalize instruction in composition.
Materials which provide practice in specific reading skills and
exposure to varied literary forms are presented. A bibliography is
included. (See also #90, 91, 97, 98.)



69. Fagan, Edward R., and Jean Vandell, eds. Classroom Practices

in Teaching English, 1969-1970. Focus: Minorities: Cormunicating
the Dream's Responsibility. Champaign: NCTE, 1969. (ED 033 947:
Document not available from EDRS; available from NCTE: Stock No.
00849~--$1.25 prepaid)

The nineteen articles on teaching methods cc¢llected in this seventh
report of the NCTE Comnittee on Classroom Practices focus on Afro-
American ideas, communication, and teiaching in megalopolis. Specific
topics discuss~! include (1) the teacaing of reading and writing to
disadvantaged children, {2) the utilization of black authors and poets
in literature courses, (3) slides, tapes, soul music, and "happenings"
as techniques for motivating student writing, (4) a pilot core

program designed to aid the disadvantaged student, (5) the replacement
of textbooks by films, vuperbacks, and mimeographed papers to provide
relevant material in confront.ag contemporary social and economic
problems, (6) placinz an emphasis on Negro leaders in teaching dis-
advantaged second grade children, and (7) play performance as a

method of teaching liverary drama to students for whom English is a
second language.

70. B'nai B'rith, Anti-Defamation League. Behind the Headlines:
A Program Technique for Studying Intergroup Relations. New
York, 1964. (ED 001 998: EDRS Price: MF-$0.25 HC-$1.30 24p.)

An understanding of human relations can be developed by means of news
media. Procedures are given telling how to use a news item as a
stimulus for research on the relevant facts behind a reported event
and how to use supplementary reading and creative activities to gain
a clearer understanding of meanings behind the headlines. Use is in-
tended for schools at all levels and for community groups. Areas

discussed include: discrimination in housing, empioyment, and educationj;

minority group status; political extremism; interreligious conflict;
and antisemitism. Each section is organized for use as a complete
unit in the classroom. The outline includes: actual newspaper head-
lines; background information on the story or the principle involved
in the incident; questions for discussion and reading materials rele-
vant to the problem; audiovisual aids; and action projeccts which are
intended to translate the abstract problem into a learning experience.
If other press reports are to be used, the following steps constitute
the method to be applied: select the significant headlines in th=2
news; gather relevant information and historical facts from many
sources; use as many other kinds of learning experiences in addition
to reading as possible; summarjze, evaluate, and formulate principles
of intergroup relations, applying them to new situations.

71. Wolfe, Ann G. Leader's Guide: A Manual on Better Human Relations

for Leaders in Youth Agencies. New York: American .Tewish Com-
mittee, Division of Youth Services, n.d. (ED 001 948: EDRS Price:
MF-$0.25 HC-$2.30 40p.)




Youth agencies are demonstrating a growing consciousness of intergroup
problems, and leaders are seeking new insights and skills to help in
overcoming them. Means of influencing individual attitudes include

the media of mass communication, the group process, democratic lezder=~
ship and a permissive group c¢limate, a strong sense of belonging and
shared activity, and comnon group goals. It has been found that
prestigious members influence change t¢ a greater extent than others.
Where the group as a whole recognized the need for change, the pressure
is felt by all, and the new value is more acceptable to each member.
Contact among different groups under certain conditions can help
elim’nate prejudiced attitudes. Contact among individuals of 'unequal
status' sometimes results in greater hostility while contact among
individuals of ''equal status'" seems more conducive to mutual acceptance.
A discussion of the goals of youth~serving agencies 18 presented.

A list of pamphlets, films, and other aids i3 included.

72. Riessman, Frank, and Jean Goldfarb, "Role-Playing and the Poor."
Unpublished paper. New York: Mobilization for Youth, Inc., 1963,
(ED 001 554: EDRS Price: MF-$0.25 HC-$0.95 16p.) .

Role-playing is a valuable technique for working with disadvantaged
people because it is congenial with the low-income person's style.
Role-playing allows the practitioner to reduce the distance between
hinself and the disadvantaged; it permits more learning about the
culture of the low-income person from the ''inside,'" and it is an
excellent technique for developing verbal power in the educationally
deprived person. People with low income tend to work out mental
problems best when they can do things physically. Role-playing appears
suited to this physical, action-centered, motor style. Role-playing
breaks the "office barrier' by creating a setting in which the therapist
and the low-income client are on an equal footing in terms of style.
Some jllustrations of role-playing are given., One simulates the
teaching of academic material to non-professional and professicnal
personnel. Another helps to develop tracher styles for working with

the deprived. Role-playing should be nontheatrical, with a very simple,
direct approach. The low-income people worked with in this study pre=~
ferred an informal setting, groups of no more than ten people, and
little introductory didactic material., Role-playing and the middle
class are briefly discussed. Differences in approach which would appeal
to the middle class are pointed out. The middle class person may feel
that role-playing is an in-group gimmick, lacking in dignity and status;
therefore, the various psychotheraputic functions of role-playing,

such as catharsis, support, and problem objectification should be made
explicit. (See also #73)

73. . "Role-Playing with Low-Income People." Unpublished
paper. New York: Mobilization for Youth, Inc., 1962. (ED 001
073: EDRS Price: MF-$0.25 HC-$0.60 9p.)

This document is similar in subject content to #72 described above.
Included, as well, is an outlire of a two-stage role-playing session.
A bibliography is appended.



74, Gast, David K. 'Minority Americans in Children's Literature,"
Elementary English 44(January 1967): 12-23, (ED 033 928: EDRS

Children's fiction written between 1945 and 1962 was analyzed for
current stereotypes of minority Americans, and the results were com-
pared with related studies of adult fiction and school textbooks.

Two analytic instruments were applied to 114 minority characters
selected from forty-two children's books ahout American Indians,
Chinese, Jnpanese, Negroes, and Spanish Americans currently living in
the United States. In this sampling, virtually no negative stereo-
types of minority Americans were found; the differences in race, creed,
arnd customs of minority citizens were found to be dignified far more
than in either adult magazine fiction or textbooks; and similarities
in behavior, attitudes, and values between majority and minority
Americans were emphasized rather than their differences. (Recom-
mendations for action to ke takcn on the basis of the results, propos-
als for further experimental study, and a table ranking the verbal
stereotypes of the 114 minority American characters are included.)

75. Rollins, Charlemae, ed. We Build Togetlier. Champaign: NCTE,
1967. (ED 015 209: Locument not available from EDRS; available
from NCTE: Stock No. 43759--$1,50 prepaid)

This bibliography, like two previous editions in 1941 and 1948, lists
those books for children and young people which present Negroes as
human beings and not as stereotypes. The introduction assesses the
progress which has been made in this area since the first edition in
1941 and articulates the guidelines for selection. 'The books cited are
ordered into the following categories--(1l) picturebooks and easy-to-
read books, (2) fiction, (3) history, (4) biography, (5) poetry, folk-
loze, and music, (6) science, and (7) sports (both fiction and non-
fiction). Each entry notes the recommended grade level and includes

a brief evaluative description of the book and summary of its contents.
Auchor and title indexes are provided as well as a list of sources

for books, a directory of publishers, and an index to the biographies
cited in the bibliography.

76. Cleveland Public Schools, Division of English and Language Arts,
and Community Action for Youth. Selected Bibliography on Human
Relations. 1964. (ED 002 465: EDRS Price: MF-$0.25 HC-$2.00 38p.)

An annotated bibliography on the Negro in America 1s presented. The
books are chiefly fiction, biography, and collections of essays, with
a few volumes giving historical background. Divisions include books
for the elementary, junior high, and senicr high schools. Some
emphasize social and moral values.




77. Briggs, William A., ed. Negro and Other Minority Group Contribu-

tions to World and American History. Columbus: Ohio Civil Rights
Commission, Education Department, n.d. (ED 001 546: EDRS Price:
MF-$0.25 HC-$0.50 8p.)

Fiction, textbooks, periodicals, pictures, and bibliographies are
listed, with occasional annotation. Most concern the Negro; but
some are about Jews, immigrants, and other American minority groups.

78. Daheim, David. Intergroup Education, Seattle Public Schools.
Seattle, Wash.: Seattle Public Schools, n.d. (ED 001 560: EDRS

The Intergroup Education Project in Seattle encourages ethnic appre-
ciation through several programs. These include Inter-High student
exchange, voluntary student and teacher transfer, intergroup education
guides, special curricular materials that show how the Negro has a
definite place in our history, teacher and administrator education,

and public information. 1In preparing special curricula it is the
teacher's main task to take advantage of every opportunity to emphasize
the concepts of intergroup education. An example in the subject of
mathematics is the collecting of money from all over the world, thereby
involving varied culture groups. Compensatory education should be
provided for students who need it. A bibliography and a list of audio-
visual materials are included.

D, Self-Image Enhancement

79, Ziller, Robert C., et al, Self Esteem: A Self-Social Construct.

A Technical Report. Project 0001l., Eugene: University of Oregon,
Center for Advanced Study of Educational Administration, 1969. (ED
033 431: EDRS Price: MF-$0.25 HC-$2.05 39p.)

Self-esteem is defined within a context of self-other orientation, and
an instrument is described which 1s designed to measure the evaluation
of the self in relation to significant others using topological
rvepresentations of self and others and involving limited verbal demands.
The results of a program of research are described which emanate from
an evolving theory of social self-esteem. The results suggest that
self-acceptance and social acceptance are inextricably combined and
raise serious doubts about the meaning of earlier results concerning
self-esteem which were based upon verbal self-reports.

80. . Complexity of the Self Concept and Social Acceptance.

A Technical Report. Eugene: University of Oxegon, Center for
Advanced Study of Educational Administration, 1969. (ED 032 609: EDRS
Price: MF-$0.25 HC-$2.00 38p.)




Complexity of the self-concept was found to be associated with a self-
report of identification with others, a topological measure of social
interest, perception of persons older than the self as more similar

to the self, and with greater popularity. 7Tt is concluded that the
complexity of the self-concept is associated with acceptsnce of and
by a wide variety of others. The initial framework is supported by
the resulta. In terms of the self-concept, the control function
associated with integration 1s assumed to be self-esteem. Self-esteem
1s linked to consistency of behavior across situations stemning from
a supra-organization of the self-system: thus the dual self com~
ponents in Lewin's theory of differentiation integration. The con-
struct of complexity has been explored in isolation only as the

first stage in the approach to the more general framework described

in this study.

81. Brown, Bert R. The Assessment of Self Concept among Four-Year-
01d Neg-o and White Children: A Comparative Study Using the
Brown-IDS Self Concept Referents Test. New York: New York University,
Institute for Developmental Studies, 1966. (ED 034 808: EDRS Price::
MF-$0.25 HC-not available from EDRS due to marginal legibility of

original document)

In a pilot study based on a technique to assess the dimensions of

iself concept held by young children, thirty-eight lower socioeconomic
3tatus Negro and thirty-six upper-middle socioeconomic status white
four-year-old children were given the Brown-IDS Self Concept Referents
Test, and retested after three weeks, There was a relatively high
level of reliability in the perceptions of self held by Negro and
white children in the three-week interval. Subjects tended to per-
ceive themselves—--and to see significant others as seeing them--in
generally positive ways. However, Negro subjects scored significantly
lower, on the average, than white subjects. DBoth Negro and white
subjects reportedly held high positive perceptions of the ways in
which they are seen by their mothers and their peers. Subjects who
perceived themselves positively tended to see others as perceiving
them positively, as was the case with negative perceptions.

These results must be evaluated cautiously, however, due to several
possible defects in research design.

82. Soares, Anthony T. and Louise M. '"Self-Perceptions of Culturally

Disadvantaged Children,'" American Educational Pesearch Journal
6(January 1969): 31-45. (ED 028 474: Document not available from
EDRS)

A comparative study was undertaken of the self perceptions of dis-
advantaged children with those of advantaged children in grades four
to eight. Each child's self concept, ideal concepts, and reflected
values were measured. The result from an analysis of variance design,
indicated more positive self images on all measures for disadvantaged
children over advantaged children as a whole, for disadvantagad boys
over advantaged boys, for advantaged girls over disadvantaged girls,
and grade four over grade eight in both groups. The major conclusion




was! disadvantaged children do not necessarily reflect negative self
concepts or lower self esteem than advantaged children. Since dis-
advantaged children have contact only with other disadvantaged children

in elementary schools, they are insulated from acquiring negative
attitudes from those who are not advantaged. The challenge for education,
then, 1s to help the disadvantaged child maintain his positive self

image as he enters high school. Further research needs are discussed.

.

83, Morland, J. Kenneth., ''The Development of Racial Bias in Young

Children" in Theory into Practice: Intergroup-Relations Education.
Volume 2. Howard J. Ehrlich, ed. Columbus: Ohio State University,
College of Education, Bureau of Educational Research and Service, 1963,
pp. 120-27. (ED 002 571: EDRS Price: MF-$0.25 HC~$0.50 8p.)

It is held that, in a sense, American society educates for prejudice.
Negroes and whites develop a bias for the white race at an early age.
Preference for the white race was evident among young children when

the majority of 253 Negro children in Massachusetts and Arkansas were
asked to choose between a white and a colored doll; children preferred
the white dolls, 1In Lynchburg, Virginia, Negro and white children

chose white playmates when tested with a series of photographs.
Preference for whites on the part of Negro children indicates a negative
attitude toward racial self-identification and self~concept.

84, Humphrey, Jan. Self Concept of Ability in IPI and Non~IPI
Students. Philadelphia: Research for Better Schools, Inc.,
1968. (ED 036 180: EDRS Price: MF-$0.25 HC-$0.90 16p.)

Self concept of ability as a learner has been shown to be a significant
factor in pupil achievement. The Individually Prescribed Instruction
(IPI) system was expected to enhance pupils'seif concepts of ability.

A questionnaire was given to sixth, seventh, and eighth grade students
from several schools, one of which used the IPI system. Analysis

of the data failed to confirm the hypothesis that students taught by
the 1PI method have stronger self concepts of ability as learners.

A sample of the questicnnaire 1s appended.

85. . Specific Subject Self Concept in IPI and Non-IPI
Students. Philadelphia: Research for Better Schools, Inc., 1968.
(ED 036 189: EDRS Price: MF-$0.25 1C-$0.35 5p.)

A questionnaire was given to seventh graders in Individually Prescribed
Instruction {IPI) and non-IPI classrooms. It containad items concerning
the student’s self concept of ability in four subjects: mathematics,
Euglish, social studies, and science; and it contained items to
de*ermine which method of presentation the student preferred. In

the group as a whole, as the student's self concept of ability increased,
there was a greater tendency for him to like the current course. VWhen
the students with IPI backgruunds were considered by themselves, they




followed the group trend in English but preferred their IPI mathematics
course, regavrdless of their mathematics self concept. Opinion on the
English course was more evenly divided, More students liked the current
social studies course than preferved the previous course, but almost

the same number liked the two equally. Four data tables supplement

the report.

-

86. Simula, Vernon L. An Evaluation of a Departmentalized Form and
of an Individualized Form of Elementary Classroom Organization for

Pupils in Grades Five and Six. Final Report. Duluth: University of

Minnesota and Duluth Public Schools, 1969, (ED 035 037: EDRS Price:

The purpose of this study was to collect the necessary descriptive
information which would enable educators to determine the extent to
which the Duluth individualized-contract program was successful in
implementing the individualizaticen of instruction concept. Data were
collected on students in fifth and sixth grades, both from the ex-
perimental program and from a more conventional program. Findings
suggest that students from a middle socioceconomic background who were
enrolled in the individualized-contract form of classroom organization
attainad expected levels of academic achievement. There were numerous
indications that students in the individualized program were acquiring
less positive attitudes about learning, school, fellow classmates,

and themselves. The teachers in the program were generally positive
in their responses to the program. The survey identified areas where
the program was not accomplishing its objectives, as well as insight
into teachers' feelings concerning administrators' “expectations,

87. Platt, Allen H. Room To Grow: ''Something Special for All Kids."
Philadelphia: Philadelphia School District, [1969]). (ED 033 403:
EDRS Price: MF-$0.25 HC-$0.45 7p.)

"Room To Grow," an elementary school career guidance program, 8rew out

of frustration with urban problems of education and was shaped by
contemporary research in career development theory. Career choice is
viewed as developmental., It is also believed that life histories
cannot be predicted and that a career is something that gives purpose

to life. Experiences are provided which give mere attention %o the
elementary school child's perception of himself and the image of the
person he would like to become. Aspects taken into consideration are:
(1) attitudes and values toward work, (2) socioeconomic level, (3)
educational expectations, and (4) self-concept. '"Room To Grow'" is
conducted once a week for 7,07 fifth anu sixth graders in Philadelphia.
The program, supervised by three guidance consultants, consists of
25-30 weekly sessions of 45 minutes to an hour and a half. Some sessions
are teacher-led, some have guest spezkers, somec are tours, and others
are guldance sessions. The objectives of the program are: (1) to
improve self-confidence, (2) te provide a wide range of carzer
experiences, and (3) to develop a desjirable approach to the process

of career choice.




88. Fantini, Mario, and Gerald Weinstein. Urban Teacher Preparation
Program: Immediate Reinforcement and the Disadvantaged lLearner--

A Practical Application of Learning Theory. New York: Syracuse University,

School of Education, n.d. (ED 001 659: EDRS Price: WMF-$0.25

HC-$0.45 7p.)

Implicit in the concept of immediate reinforcement are two assumptions:
that a need must be satisfied and that a reward can serve to satisfy

it. The culturally disadvantaged child' needs encouragemecnt or dis-
couragement right away. His society operates in this way. 1In the
classroom such reinforcement may take many forms. OUne tcacher used
trading stamps in place of grades, finding the stamps to have a more
concrete meaning for these children. The rintal style of the culturally
disadvantaged child requires considerahly more ego reinforcement than

is required by the middle-income child. Display of the children's

work on bulletin boards with their photographs placed alongside fosters
a great degree of such ego-reinforccuent. Nonverbal teacher reactions
can be quite effective: role playing emphasizes real situations for
these children; allowing the child to perceive a problem immediately
through the speedy feedback of test grades involves him in the diagnosis
of his own achievement.

89. Schrader, Steven. 'The Role of the Newspaper in a Disadvantaged
School," Bulletin of the Columbia Scholastic Press Advisers

Association 26 (January 1969): 3-5. (ED 034 766: EDRS Price: MF-$0.25
HC-$0.30 4p.)

In a disadvantaged school, a newspaper with an unbiased policy of
focusing on the school's conditions, problems, activities, and other
information relevant to the students' interests will help to build the
students' sense of self-respect, pride, and participation in the
school. Editorials can stress outstanding local achievements as well
as honest appraisals of c¢urrent events, such as racial incidents or
the Poor People's Campaign. All students should be encouraged to
work for the newspaper which should be easily available to everyone.

90. Thomas, Ves. '"The Power of the Book," English Teacher 7(December
1967): 21-24. (ED 020 156: EDRS Price: MF-$0.25 HC-$%0.35 5p.)

A survey of the present state of bibliotherapy indicates that more
research is needed before this discipline can develop into a more exact
science. Definitions of bibliotherapy vary from simply "the uce of
reading in the treatment of the sick" to detailed descriptions of the
role of the librarian and his relationship to the doctor and patient.
Researchers in the field agree, however, that reading, as part of an
individual's past life, affects his personality and his present outlook,
and that controlled reading as vicarious experience may help him

modify or accept his attitudes toward life. Although available studies
are inadequate for decisive conclusions, bibliotherapy could become a




valuable tool when research has been carried out in such areas as

(1) the effects of specific books on certain types of patients, (2) the
relation between individual reading background and personality adjustment,
(3) the methods of neasuring behavioral change effected by bibliotherapy,
and (4) the feasibility of writing books for specific types of patients.
(See also #68, 91, 97, 98.)

91, Lewils, Claudia. 'Literature for Young Children." Paper presented
at annual convention of NCTE (Honolulu, Hawaiil, November 24, 1967).
(ED 017 438: EDRS Price: MF-$0.25 HC-$0.65 1l1p.)

The qualities which make storybooks and picture books appealing to
preschool children and those which help them understand and master the
uses of language are discussed briefly, Different types of books that
appeal to preschool children are presented--books that encourage the
healthy expression of emotions, books that enable them to participate,
books that present the conflicts and feelings children experience as
they grow, books that confirm for them daily experiences and their
knowledge of things, and books loved by young children from all
socloeconomic levels. A speclal type of book is one the teacher makes
for or with her children about one of their own classroom experiences.
This experience helps children understand what a book 1s and how it is
made and that words relate to people and events. Bibliographic data
for the books discussed are provided. (See also #68, 90, 97, 98.)

92. Rochester City School District. Ego Development Guide for Primary
Grade Teachers, K-3. Project Beacon. Rochester, N.Y., [1965].
(ED 025 813: EDRS Price: MF-$0.25 HC-$2.80 54p.)

Self-concept theory maintains that a purson's behavior is primarily
influenced by his feelings about self. Since a child's self-concept
emerges from social encounters, and school situations make up a large
portion of such encounters, it is felt that teachers would benefit from
increased understanding of the formation of self-concept, self-confidence,
and social relations competence. Background information emphasizing
the influence of school situations and teacher attitudes and behaviors
upon self-concept growth 1s presented. Following is a series of
suggested units for grades kindergarten to three, geared toward ¢n-
hancing or modifying positively the self-concept of individual pupils.
Emphasis is given to the culturally disadvantaged and to Negro children.
Suggestions are made for specific activities and ways of relating the
units to the other subject areas in the curriculum.

93. Kvaraceus, William C., et al, Negro Self-Concept: Implications

for School and Citizenship. Medford, Mass.: Tufts University,
Lincoln Filene Center for Citizenship and Public Affairs, 1964. (ED
001 120: EDRS Price: MF-$1.25 HC-$13.70 257p.)




Three sections are presented: 1) The Self-Concept: Basis for Re-
education of Negro Youth, 2) Political Socialization of Negroes: Image
Development of Self and Polity, 3) Negro Youth and Social Adaptation:
The Role of the School as an Agent of Change., Some of the iIssues
discussed are: that the problem is one of disadvantaged youth as well
as a specific racial one, that the pace of the Negro revolt and social
change is increasing, that the schools are intricately involved in a
social revolution, and that the Negro has a problem of finding a sense
of self as he moves up the social structure. Proposals for changing
social-civic process involve more effective politics; greater use of
the school; community events (like boycotts and sit-ins); parental
action regarding the school} and involvement with municipal, county,
and state government units. A bibliography (pp. 28-32) is worthy of
note.

94, Murton, Bonnie J., et al. Project Motivation 1964-1965.
(Minneapolis]: Hennepin County Community Health and Welfare Council,
1966, (ED 012 717: EDRS Price: MF--$0.50 HC-$4.40 110p.)

This evaluation report describes an elght-month pronject whose goals were
(1) to motivate and offer support to culturally disadvantaged children,
(2) to encourage in them positive attitudes toward school, and (3) to
enrich their lives through cultural experiences. Volunteer college
students worked on a one-to-one basis with twenty-six third-, fourth-,
and fifth-grade students. The project also attempted to heighten the
social concerns of these volunteers by informing them of the needs of

the deprived and to stimulate them to consider humai. service careers.

The project provided activities in the home, neighborhood, and community,
which sometimes were related to the child's school experiences. However,
the volunteer never tutored the child. Although objective measures did
not show clear gains in the children's attitudes and performance, their
parents felt that the volunteers' companionship and the children's new
experlences were valuable. The social attitudes of tlie volunteers also
were affected favorably, The first part of the report is designed

for the general reader and the second for the specialist. A sample
application form for wvolunteers 1s appended, and fourteen tables
summarize the data.

95. Faust, Helen F., et al. Room To Grow; Career Guidance in Flementary

School. Philadelphia: Philadelphia School District, Division of
Pupil Fersonnel and Counseling, 1968, 65p. (ED 035 003: Document not
available from EDRS; available from publisher)

"Room To Grow'" 1s a career guidance program for children of ages nine
to twelve years. Conditions glven attention to in this program are:
(1) family attitudes and values, (2) socioeconomic conditiens,

(3) educational expectations, and (4) development of self concept. A
general introduction to the program is presented. Fiftecen prcjects for
the teacher to use in carrying out her part of the program are given.




The first five sessions are used by the teacher to define the program,
establish 1ts purpose, and encourage the child to express his career

hopes. Other sessions or projects are interspersed throughout the

gseries, with the time allotted for any one project covering from two

to four meetings with the children. Names of the projects include:

(1) Who Am I? (2) What I Want to Be; (3) Role Playing; (4) Jobs in

Special Settings; (5) About Me; and (6) Success in Your Work. Instructions
for the use of guest speakers are provided. Each project i1s divided

into aims, program development, and summing up. Specific activities

and worksheets are given.

96. Marcatante, John J. Gateway English, Identification and Image

Stories (A Guide for Teachers). New York: City University of Hew
York, Hunter College, 1964. (ED 015 203: EDRS Price: MP-$0.50
HC-$4.75 93p.)

The identification story is an original, or adapted, teacher-prepared
tale in which students are cast, always sympathetically. The image
story is written by the teacher for a class, small group, or individual
in an attempt to cast each student in a positive image the student
prefers. The student-created anthology is a booklet of fictional, true
narratives, or autobiographical sketches written by students and used,
with their permission, as one of the reading texts. These three devices
for teaching retarded readers are described and illustrated in this
gulde. They are offered as possible aids within a total reading program,
not as the sole components of such a program. Step by step explanatious
of the preparation, use, evaluation, and sharing of these devices

are provided. The necessity for the teacher to know and understand

each child is stressed, but the teacher 1s cautioned to avoid assuming
the role of psychologist. Classrcom-tested sample materials are
included to illustrate, for possible experimental use, materials

popular with students and to encourage teachers to compose and adapt
their own reading materials.

97. Kircher, Clara J. Behavior Patterns in Children's Books--A

Bibliography. Washington, D.C.: Catholic University of America,
1966. (ED 014 178: Document not available from EDRS; available from
publisher--§1.95 paperbound, $3.75 clothbound)

This bibliography updates 'Ch-racter Formation Through Books''--An
Application of Biblictherapy to the Behavior Problems of Childhood (1952).
It 1s designed to aid the developiment of wholesome princinles of conduct
and the prevention of delinquency through the therapeutic use of books
in which good character traits are embhodied. The 507 titles, for pre-
school through ninth grade children, are classificd into twenty-four
subject categories. The grade level, author, a short annotation
(including character traits incorporated in the book), publisher, and
price are given. A section of selected readings for adults interested
in bibliotherapy, a directory of publishers, and indexes of authors,
titles, and behaviors are also included. (See also #68, 90, 91, 98.)




98. Riggs, Corinne W. Bibliotherapy--An Annotated Biblioprephy.

Newark, Del.: International Reading Association, 1968. (Eb 020
874: Document not available from EDRS; available from publisher «t:
6 Tyre Ave., 19711--50¢ for memhers, 75¢ for nonmembers)

This annotated Liblfography on bibliotherapy is composed of 138

citations ranging in date from 1936 to 1967. It is desigaed to aid
teachers and i1ibrarians in modifying the attitudes and behavior of

boys and girls. 1Its listings are arranged alphabetically accordiag to
author under the general divisions of books, perifodicals, and unpiblish i
materfals. Entries pertaining to the reader, the reading naterial,

and the response of the reader are includel. Rescarch reports are
emphasized, and {tems relating to specific books and techniques for usc
in bibliotherapy are provided. (See also 68, 90, 91, 97.)

99. Dinkmeyer, Don, et. al. 'Personalization--Individualizatio:.
Learning." A Conference Report. [(Cheyenne, Vyoming, October 10-11i,

1968)). Cheyenne: Wyoming State D2partment of Education, Division of

Exceptional Children and Division of Pupil Personnel Services, 1969.

(ED 035 017: EDRS Price: MF-$0.25 HC-$2.40 46p.)

The theme of the conference, '"Personalization--Individualization for
Learning,'" focused attention upon children as persons who are individuals
functioning in the school setting. Don Dinkmeyer in his talk,"Elementary
School Guidance and the Classroom Teacher,'" discusses the role of the
teacher in prormoting growth in the self concepts of his students. Dr.
Dinkmeyer discusses in his second talk,'The School Adninistrator and
Leveloping Guidance," the basis for elementary guidance, its purposes,
services offered, and the adninistrator’s *ole in auidine learning.
Guidance leadership responsibilities are also presented. Dr. Alex
bannatyne discusses vaticus learning disabilities, basically explaining
dyslexis, and neurological dysfunction in his taix, "The Classification
of Learning Disabilities.” He further discusses diagnosis, testing
procedures, and techniques for teaching children with learning
aisabilities in his talk, "Diagnosis, Frevention and Remediatior of
Learning Disabilities."

100. Detroit Great Cities Schocl Inprovement vreject. A Bibliography

of Selected References on the Culturally Disadvantaged in Anerican
Publiz Yducation. Detroit, Mich., 1963. (ED 001 008: EDRS Price:
MF-$0.25 KC-$1.00 18p.)

Many of the references are concerned with the theoretical solution of
the problems. Othets are descriptions of action prograns which have
been implemented in recent years in nany cities throughout the ecountry.
Many refecences include studies of causative fotces which have helped
to create the culturally disadvantaged. A recurring thread in the
teferences is the identification 6f the factor called "negative self-
inage." Self-image emphasis in this bibliography i{s largely concetned
with the Negro in latge ¢ities. Fresentation {s in tertnms of bdbocks,
poetry, plays, documenta, periodicals, dulletins, and pamphleils.



E. Recent Research in Self-Image

101, Bolea, Angelo S., et al. '"The Development and Validation of a Pictorial

Self-Concept Scale for Children in K-4," Paper presented at National
Council on Measurement in Education (Minneapolis, Minn., March 1970). (FD
037 780: EDRS Price: MF-$0.25 HC-$0.65 ilp.)

The study discusses the development of a self-concept measure for children
ifn kindergarten and the lower elementary grades. The Pictorfal Self-Concept
Scale was constructed from children's st.tements about themselves. This
scale was administered to kindergarten through fourth grade subjecta. Each
child separated fifty cartoon picture-cards into three piles depending on
whether the specific child in the cartoon was like him, not like him, or
sometimes like him. Scoring was based on placement of the card and the
weighted card value. A panel of psychologists and human development
specialists ranked the cards according to importance to a child's self-
concept on a rontinuum from posfitive to negative. Two validity hypotheses
were tested: (1) a significant relationship exists between scores on the
pictorifal self-concept scale and the Piers and Harris self-concept measure,
and (2) scores for subjects judged by principals and teachers as having
negative self-concepts. The constructed scale has heen successfully used
in five other research projects.

102. Couk, Keith E, Differences between Self-Concepts of Disadvantaged

and Noa-Disadvantared High School Students within Certain Types of
Rural and Urbai Communities. Final Report. Oronu: Unjversity of Maine,
1969. (ED 037 79/: EDRS Price: MF-$1.25 HC-$14.80 294p.)

Resronce: were sougi.t to the following questions: (1) Are there differences
betwc~n self-conzepts of disadvantaged and nondisadvantaged students? (2)

(o theeo vifreences, iU any, occur within and/or among different tvpes of
extuns tisa? A total of 373 students were selected from Maine communities
desigrat ¢ "r3:11 depressed,” "rural nondepressed,' 'affluant suburban,”

and "typicai 'wSen.” The Tennessee Self Concept Scale and an Individual

Data Sheet wer~ cdwiniaterad, FEach subject was categorized from the data as
"disadvantaged" os "r.nrdisadvantaged,' and also according to community

status, sex, ¢rd grade lewtl, Fattor*tal analysis of variance revealed that
the disadvantaged felt Jes~ odequuate in social interaction than did the
nondisadvantaged. On sev:a other aspecate of self-concept no class differences
existed. '"Rural depressed' sul-jects had a more positive self-concept than
"affluent suburban." The disadvaataged "yural nondepressed’ experienced the
greatest negative self-soncept. Ia peneral, it is very difficult to generalize
on self-concepts of the disadvantaged. and suggestions for further research
include the need tv treat the group as heterogeneous rather than homogeneous.

103, De Blassie, Richard R., and CGary V. Healy. Self Concept: A Conparison

of Spanish-Ametican, Negro, and Anglo Adolescents across Ethnic, Sex,
and Socioeconomic Variables. University Park: New Mexfeco State University,
ERIC Clearinghouse on Rutal Education and $mall Schools, 1970. (ED 037 287:
EDRS Price: M7-$0.25 HC-$1.20 22p.)




The purposes of this 1969 study were to determine: (1) if differences

existed in the self-concepts of Negro, Anglo, and Spanish American adolescents
and (2) the extent to which these differences were influenced by ethnic

group membership, socioeconoinic position, and sex. The sample for the study
waa made up of 425 Anglo, 40 Negro, and 142 Spanish American ninth grade
students in a school district in south-central New Mexico. Instruments used
in the study were the Tennessee Self Concept Scale (TSCS) and the Hollingshead
Two Factor Index of Social Position. Results of the analysis fndicated that
of the fourteen indices of self-concept arsessed by the TSCS, fcur scores

were affected by the ethnicity variable. However, total self-concept

score was not significantly different for any of the three ethnic groups

or for sncioeconomic position. Male subjects had higher self-concepts

than female subjects with regard ia physical appearance, healtn, skills,

and sexuality.

104, Felker, Nonald W., and Susan Bahlke. 'Learning Deficit in the Ability

To Self-Reinforce as Related to Negative Self-Concept." Paper
presented at convention of American Educational Research Associalion
(Minniapolis, Minn., March 2-6,1970). (ED 037 783: EDRS Price: MF-$0.25
HC-$0.50 8p.)

The study tests four hypotheses derived from the proposition that positive
self-concept is partly due to an ability to utilize self-initiated verbal
reinforcement. Subjects were 131 (66 bovs and 65 girls) white fourth grade
students from a svburban miidle class school. The Plers-Harris self-concept
measure was administered to all students. The Intellectual Achievement
Responsibility Questionnaire and the Minnesota Tests of Creative Thinking
were each given to half of the students. Students were asked to rank-order
nine statements on a continuum of ''good to say to myself while doing
schoolwork.”" A spelling test was administered in conjunction with value
statements chosen specifically for the analysis. The procedures proviied
the following scores: self-concept, locus of control, verbal fluency,
statements chosen as good to say to oneself and statements chosen after
task. The results show positive relationships between (1) self-conrept

and children's belief that they are responsible for their academic success,
(2) self-concept and verbal fluency, (3) self-concept and positiveness of
designated as ''good to eay to myself while doing schoolwork," and (4)
self-concent and positiveness of self-divided statements chosen to say
after completion of an academic task,

105. Henderson, Notman B., et al. 'Do Negro Children Project a Self-Image

of Helplessness and Tnadequacy in Drawing a Person?" in Proceedings,
77th Annual Convention, Almerican) P[sychological] A[ssociation], 1969
(Rashington, D. C., APA, 1969). 2p. (ED 036 329: Document not avafladle
from EDRS; Proceedings.., available from: APA, Division 8, 1200 17tt St.,
N.W., Washington, D. C. 20036--§4.00)

1t was assumed on the basis of projection theorv that a picture o6f a person
drawvn by a child reflects that child's self-image. 698 seven-vear-old,
economically disadvantaged children (Negro N=232, Caucasian }=456) were told




to draw a picture of a prerson. Fach picture was then scored as a Draw-
A-Person Test. There was no significant difference between the black group
and the white group on the tutal raw score. The black group’s drawings

were significantly more complete on the nine facial items and the white group's
drawings were significantly more complete on the five arm-hand-finger items,
The differences between dblack and white groups were small enough to demand
caution 11\ drawing conclusions from them about important socially determined
personality differences between the races.

106. Lucas, Lawrance A., et al., 'Self Reported Perceptions of Elementary

School Students as Learners in the Ecology of the School.'" Paper
presented at convention of American Educational Research Association
(Minneapolis, Minn., March 2-6, 1970). (ED 037 777: EDRS Price: MF-$0.25
HC-$0.55 9p.)

Self-reported perceptions of elementary school students (6,500 fourth through
sixth graders) were obtained by means of questionnaires. Included among the
perceptions were: reason for school, role as a rule-obeyer, role &s 2
teacher-pleaser and role as an achiever. The results indicate that students
generally like their school, believe the rules of their classroom are just
about right, are willing to obey them, and believe they are doing about 1s
well as other students in their classroom. The report concludes that s..dents
believe their classmates would rather play than work, that school is important
to their future, and that school is teaching them to prepare for a job or
teaching them things they need to know when they grow up. The students
perceive themselves primarily as rule-obeyers and teacher-plcasers. Also
suggested is that about a third of the students are dissatisfied with school,
would prefer not to attend school, are not aware of their teacher's evaluation
of their school work, and feel that their achievement is less than satisfactory.
The data also reveal great differences in student perceptions from school to
nchool,

10). Purkey, William W., and Willian Graves. "Self-Perceptions of Students
Enrolled in an Experimental Elementary School." Paper presented at
convention of American Educational Research Assoéiation (Minneapolis, Minn.,

March 2-6, 1970). (ED 037 794: EDRS Price: MF-$0.25 HC-$0.50 8p.)

The study explores the impact of an innovative, learn-teaching, completely
ungraded elementary school on the professed self-esteem of students in that
school. The experimental school was heavilv oriented toward a humanistic
approach to education and stressed success experiences for all children,
elimination of academi- failure and vearly detention, and maxinum freedom for
exploration. A neighboring elementarv school with conveaticnal grade levels
and self-contained classrooms was selected for comparison. Two hvpotheses
were tested: (1) Students enrolled in the experimental school will evidence
greater self-esteen than students enrolled in the comparison schdool and (2)
as grade level increases, so will measured differences in self-esteem between
the two groups of students. Twenty-five self-referent statements wotded for
children from ages eight through ten were tested on subjects from the comparison
school and the innovation school. The mean scores (by grade and school)

and analvsis of variance for experimeatal and control groups verified




the hypotheses, The study also indicated that prolonged exposure to the
innovative school environment had a positive influence on the professed
self-esteem of children from ages eight to twelve.

108. Soares, Anthony T., and Louise M. "A Comparative Study of the Self-

Ferceptions of Disadvantaged Children in Elementary and Secondary Schools.'
Paper presented at annual convention of American Psychological Association
(Washington, D, C., Scptember 1969). 7p. (ED 036 578: EDRS Price: MF-$0.25
HC-not available due to marginal legibility of original document)

The study tested hypotheses predicting significant differences between

the self-perception scores of: (1) disadvantaged children in an urban
neighborhood elementary school and disadvantaged high school students;

(2) disadvantaged girls and boys; and, (3) within each sex, disadvantaged
elementary school and high schocl students. All the students in grades

four, five, and six of aa urben elementary school situated in a disadvantaged
urban area were included--a total of 122 (70 boys and 52 girls). A sample of
100 disadvantaged high school students, 60 boys and 40 girls, was randomly
selected from one of the city's three high schools. To obtain their self-
perception scores, 40 bi-polar traits expressed in sentence form were given to
all 222 subjects. An index score was obtained for their self-concept. An
analvsis of variance revealed a significant difference between the scores

of the elementary school children and the high school students--whether with
the school taken as a whole, in interaction of school and sex, or in the
interaction of school, sex, and grade. The interpretation of these results
centers upon expectation level and social reinforcement theory.

109, . "Differences in Self-Perceptions of

Disadvantaged Students.' Paper presented at convention of American
Educational Research Association (Minneepolis, Minn,, March 2-6, 1970).
(ED 037 775: FEDRS Price: MF-$0.25 HC-$0.50 8p.)

The study tests two hypotheses: (1) disadvantaged childrzen have significantiy
bigher self-perceptions than advantaged children at both the élementary and
secondary school levels, aud (2) diesadvantaged and advantaged elementary
school children have significan:ly higher self-percertions than disadvantaged
and advantaged high school studeats. 661 advantaged and disadvantaged
students were uszed from both elementarv and secondary levels. An inventorv
of forty bipolar traits was administered to the students in five forms to
obtain five different dimensions of their self-perceptioa. Results of
analysis indicate significance between elementary and secondary stucents and
between advantaged and disadvantaged groups. Alsy shown are significant
irteractions involving group and level factors. The report concludes that
elerentary scheol children have higher self-images than secondarv school
students, and that disadvantaged children also have higher self-images than
advantaged children.,




110, Sweely, H. D, '"The Effect of the Male Flementarv Teacher on Children's
Self-Concepts.'" Paper presented at annua’. convention cf American

Educational Research Association (Minneapoiis, Minn., March 5, 1970).

(ED 039 186: EDRS Price: MF-$0.25 HC-$0.45 7p.)

In order to test the often postulated theorv that male elementary school

students have lower self-concepts than female students because of the lack

of male eleme:atary scho.l teachers, a group of twelve-year-old students

of varying socioeconomic, intelligence, and achievement backgrounds was

divided in half, with one half spending one school year with male teachers and
the other hal! with female teachers, Statistical analysis of data from two
self-concept tests administered at the end ~f the year indicated that male
teachers had no differential effect on children's self-concept ecores when
compared to female teachers and that there was no significant interaction between
sex of the teacher and the sex of the students on children's self-concept scores.
Related findings indicated that: the female students had a significantly

better self-concept than male students; there was no significant interaction
effect between individual teachers and self-concept scores of children; and

the mean self-concent gcores did not differ significantly between classrooms.

The lack of a significant relationship between male teachers and male students'
self-concepts could be due to the short time spent with a male teacher as
compared with five previous years spent with female teachers. The generally
lover self-concept scores for boys and their possibly lower level of aspiration
indicate a need for teachers to devise individuvalized curricuia more appropriate
for boys,

111. Van Allen, Roach. Attitudes and the Art of Teaching Reading. Washington,

D. C.: National Education Association, 1965. 50p. (ED 038 240: EDRS Price:
MF-$0.25 HC-not abailable from EDRS; also available from: NEA 1201 16th
St., N.W., Washington, D. C. 20936--51,00)

The importance of building positive attitudes and hadbits in developing successful
reading experiences is discussed. 1In order to have pcsitive attitudes tovard
himself and toward his reading, the child must acquire basfic concepts about
language and ite relatjon to himself. Among these concepts are (1) I ean

talk about what 1 think about, (2) what I can talk about 1 can communicate in
some other way, (3) anvthinp 1 can record 1 can recall through speaking or
reading, (4) 1 can -ead what 1 write and what other people write for me to

read, and (5) each letter of the alphabet stands for one or more sounds that

I r-*e when 1 talk., Concepts for the teacher to use in guiding the child

tc -chieve the above concepts are also listed. Reports of the way four teachers
employ these principles of language experience in classroom instruction are
presented, including activities aad materials used. 1Indicators of progress

in providing a settirg for language expression that makes the attitudes and
habits of each child central to the teaching act are listed as criteria for
program evaluatior,




F. Addendum

112. American Association of School Administrators and ERIC Clearinghcuse on

Educational Administration. ERIC Abstracts: A Collection of ERIC
Document Resumes on Human Relations in Fducational Administiation. ELIC
Abstracts Serifes Number Two. Washington, D. C.: AASA; Fugenr: Univeruity of
Oregon, ERIC/CEA, 1969. (ED 035 979: EDRS Price: MF-$0.25 HC-$1.05 19p.;
also svailable from: AASA, National Education Association. 1201 16th St.,
N.W., Washingtin, D. C. 20036--$2,00 quantity discounts)

This compilation listg twenty-four abstracts of ERIC documents related to
human relations training in education that huve been announced in Research in
Education (RIE) through June 1969. The following information is presented for
each document: (1) basic bibliographic data (including author, titie, place
of publication, publisher, publication data, and number of pages); (2) ERIC
document number; (3) document's price, if it i{s available from the ERIC
Document Reproduction Service; and (4) abstract of the document. A subject
index, cross-referenced with the document listing, is included.

113, Atkins, Wayne Lewis. Growth and Development of Adults thrcugh Understanding
Self and Others. Ph.D. thesis, University of Nebraska, Liacoln, 1969.

153p. (ED 036 735: Document not available from FDRS; available from:

University Microfilms, 300 N. Zeeb Rd., Ann Ardbor, Mich. 48106--Order No.

69-17,309, Microfilm-$3.00 Xerography-$7.20)

This study investigated changes among 4~H Club leaders after particivation in

a short human relations course, as well as in club members' growth and development
following application by their leaders of the training rec:ived. Participants
(30 adult leaders and 200 members) were divided into experimental and control
groups. Adults in the control group took a shoir't course in local government.
Total teaching contact time (five months) and group interaction were the same

for both groups of leaders. A personal chécklist and the Self-Portraft were
administered to all leaders before and after training: a simplified version was
ured with club members. Compared to control subjecte, adults in the experimental
group gained significantly on personality, level of achievement, and acceptance
of others, while menmbers f clubs led by them showed significantly greater

gains in '"desirable po: .ive behavisr" and in favorable self-evaluation.

114. Banaka, William H., '"Human Relations Traininz: The Cutting Edge of the
Motivattlon To Learn.” Paper presented at convention of American Fducational

Research Association {Minnespolis, Minn., March 2-6, 1970). (ED 037 779:

EDRS Price: MF-$0.25 HC-§0.70 12p.)

This report describes a human relations training methodology which shows the
basic importance of attuning students to thelr own private world of stimulation
and is the cutting edge of the motivation tc learn. The study fncludes four
sections: (1) rethodologv of pereonal growtn training, (2) an explanation

of why such an intensive method of treining is needed, (3) examples of terminal
student behavinr, and (4) a brief 1ist of specific personnel and budget
resources needed. The first secticn emphasizes explicit definitions of feelings




and distinguishes from phases of the training process in personal growth.

The second section examines middle class maturity norms and concluder that the
norm is for the person to hav: a well-developed head but a highly suppressed
body. The third part lists efight examples of behavior of a person if he

were fully competent in affective self-zwareness and cognitive skills., Finaillv,
the report concludes that practical requirements should be explored b.fore
beginning a parsonal growth pattern.

115. Pfeiffer, J. William, and John E. Jones. A Handbook of Structured
Experiences for Human Relations Training. Volume I. Iowa City, Ia.:
University Associates Press, 1969. 128p. (ED 037 643: Document not availabdble

from EDRS; available fron publisher at: P.0. Box 615, 52240--$3.00)

First in u series, this human relations training handbook contains three

typas of structured experiences: unadapted "classic" experiences, highly
adapted experiences, and innovated experiences. Structured experiences are
defin:d here as those in which some person (the facilitator) suggests, directs,
or leids the activity or takes responsibility for ensuring that the data
generzted arc appropriately and adequrtely processed by the participants.
Experiances are arranged in ascendins, order according to the degree of
unders:anding, skill, expertise, and experience required of the facilitator.
They can be used by facilitators with limited formal training and experience
in the behavioral sciences. A blank page for noto-taking follows each exercise.
It is intended that users of this handbook should feel free to duplicate the
questionnaires, opinionnaires, guide,, charts, worksheets, and forms that

are such an essential part of the structured experiences.




